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CHAPTER I 
INTRODUCTION 
A basic aim of the counselor in achieving the goals of psycho-
therapy is to respond accurately to the client's frame of reference. 
To do this, he must somehow set aside his own frame of reference so 
that he will be able to see the client as he (the client) sees himself. 
Rogers refers to this as the counselor's functioning purpose within 
1 
the therapeutic relationship. 
The ability or capacity to see the client through the client's 
eyes has been given several names in the literature, namely, empathy, 
interpersonal sensitivity, social s•nsitivity, and social perception. 
The definition most often cited is that of Dymond, who terms empathy 
" ... the imaginative transposing of oneself into the thinking, feel-
2 
ing and acting of another and so structuring the world as he does." 
Research investigations within the last decade have dealt pri-
ma.rily with the therapeutic process, namely, the interaction of client 
and counselor. Recent investigations concerned with the counselor's 
personality are mounting in number. Relatively few of these studies 
have been concerned directly with the variable of empathy as it is 
1carl R. Rogers, Client-centered Therapy (Boston: Houghton 
Mifflin Company, 1951), p. 34. 
2Rosalind F. Dymond, "Personality and Empathy," Journal of Con-
sulting Psychology, XXIV (1950), 343. 
-1-
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manifested in the counselor's personality. Strupp feels that while re-
search on the therapist's contribution to the therapeutic process is 
not any more relevant than research on the processes which therapy seeks 
to influence, it is a necessary link in improving our understanding of 
what counseling is. 1 
A basic assumption underlying the counselor's capacity to empa-
thize with the client is that he must have sufficient control of his 
emotional disposition as to allow him to successfully obtain the client's 
frame of reference. His emotional disposition should allow him to re-
main "with" the client and not limit the effectiveness of the counsel-
ing process. 
Teideman, commenting on a study by Farson, states that the 
II counselor must be careful to insure that the meanings of his 
client emerging from therapy are eventually free from, not satellitic 
to his own."2 Farson concludes that the bias of introjection is more 
3 
likely to occur with less competent and less adjusted counselors. 
Porter issues a warning to the novice, that he must prevent his own 
4 
attitudes and biases from interfering with the counseling process. 
1Hans H. Strupp, Psychotherapists in Action (New York: Grune 
and Stratton, 1960), p. 1. 
2oavid V. Teideman, "Comment," Journal of Counseling Psychology, 
VIII (1961), 343. 
3Richard E. Farson, "Introjection in the Psychotherapeutic Re-
lationship," Journal of Counseling Psychology, VIII (1961), 343, 
4E. H. Porter, Jr., An Introduction to Therapeutic Counseling 
(Boston: Houghton Mifflin Company, 1950), pp. 1-2. 
3 
Emotional factors are generally considered traits of temperament 
and they deal with the manner in which the action of a person occurs. 
Willoughby defines emotional maturity as " . . freedom from narcism 
and ambivalence; in other terminology it is release from egocentrism, 
the achievement of socialized impulses of insight; emotional acceptance 
of the reality principle and an 'analyzed' condition are also approxi-
1 
mate synonyms." This definition seems highly related to what Porter 
implies when he talks about the "attitudes and biases" of the counselor. 
The' writer infers that if the counselor's disposition meets the stand-
ards of Willoughby's definition, he will have sufficient control of his 
"attitudes and biases" to perceive accurately the client's frame of 
reference and thereby contribute positively to the ongoing process of 
therapy. 
Statement of the Problem 
The problem in this study was to determine the extent, if any, 
to which the capacity to empathize is related to the emotional maturity 
of a group of counselor-trainees. 
Definition of Terms 
The major terms employed are defined below according to their 
meaning in the study. 
Counselor will refer to one who meets professional qualifications 
through competence and educational training which enables him to help 
1R. R. Willoughby, "A Scale of Emotional Maturity," Journal of 
Consulting Psychology, III (1931), 13-36. 
4 
another solve educational, vocational, and/or personal problems. Much 
of the literature on counseling and psychotherapy refers to the helping 
person as therapist or psychotherapist. In reporting the literature, 
the writer often uses the term found in the original source. The writer 
refers to the helping person as counselor. 
Counselor-trainee will refer to one who is engaged in educating 
himself professionally as a counselor by being enrolled in an approved 
program of counselor education. 
Role-player will refer to one who has demonstrated competence 
in counseling and is acting the role of client in a situation designed 
to improve the competence of counselors-in-training. 
Empathy: Dymond's definition of empathy is used in this study: 
II the imaginative transposing of oneself into the thinking, feel-
1 ing and acting of another and so structuring the world as he does." 
Emotional maturity: Willoughby's definition of emotional 
maturity is used in this study: II • freedom from narcism and am-
bivalence; in other terminology it is release from egocentrism, the 
achievement of socialized impulses, of insight; emotional acceptance 
of the reality principle and an 'analyzed' condition are also approxi-
2 
mate synonyms." 
Personality: Allport's definition of personality is used in 
this study: " •.. the dynamic organization within the individual of 
those psychophysical systems that determine his unique adjustment to 
1 Dymond, loc. cit. 
2willoughby, loc. cit. 
1 his environment." 
Counseling refers to a process through which competence in 
5 
psychotherapy is exercised by helping clients to achieve self-actualiza-
tion in solving educational, vocational, and emotional problems. 
Purpose of the Study 
The major purpose of this study was to determine whether or 
not there is an existing relationship between the capacity to empathize 
and emotional maturity as measured in a group of counselor-trainees en-
rolled in the counselor education program of the Boston University 
School of Education. Also involved was the extent to which these vari-
ables are related to the scores these subjects obtained on the Miller 
Analogies Test and their undergraduate grade point averages. 
Specifically, the writer wished to test the following null 
hypotheses: 
1. There is no significant relationship between the capacity 
to empathize and emotional maturity, as measured by the 
Q-sort instrument. 
2. There is no significant relationship between the capacity 
to empathize and emotional stability, as measured by the 
Guilford-Zimmerman Temperament Survey. 
3. There is no significant difference between the capacity to 
empathize of male and female counselor-trainees. 
lGordon W. Allport, Personality: A Psychological Interpretation 
(New York: Henry Holt and Company, 1937), p. 48. 
4. There is no significant difference between the emotional 
maturity of male and female counselor-trainees. 
5. There is no significant difference between the emotional 
stability of male and female counselor-trainees. 
6 
6. There is no significant difference between the emotional 
maturity of counselor-trainees with a high capacity to empa-
thize and those with a low capacity to empathize. 
7. There is no significant difference between the emotional 
stability of counselor-trainees with a high capacity to 
empathize and those with a low capacity to empathize. 
8. There is no significant difference between the emotional 
maturity of male and female counselor-trainees with a high 
capacity to empathize. 
9. There is no significant difference between the emotional 
stability of male and female counselor-trainees with a high 
capacity to empathize. 
10. There is no significant relationship between the scores these 
subjects received on the Miller Analogies Test and their 
capacity to empathize. 
11. There is no significant relationship between the scores these 
subjects received on the Miller Analogies Test and their 
scores on the Q-sort test of emotional maturity. 
12. There is no significant relationship between the scores these 
subjects received on the Miller Analogies Test and their 
scores on the emotional stability scale of the Guilford-
7 
Zimmerman Temperament Survey. 
13. There is no significant relationship between the undergrad-
uate grade point average of these subjects and their capacity 
to empathize. 
14. There is no significant relationship between the undergrad-
uage grade point average of these subjects and their degree 
of emotional maturity, as measured by the Q-sort instrument. 
15. There is no significant relationship between the undergrad-
uate grade point average of these subjects and their level 
of emotional stability, as measured by the Guilford-Zimmerman 
Temperament Survey. 
Scope and Limitations 
This study involved a sample of 48 persons, 32 men and 16 women, 
who met the writer's criteria of a counselor-trainee. Trainingwise, 
these subjects were enrolled in the Counselor Education program of the 
Boston University School of Education. All of them were taking the 
second course in counseling techniques. They had completed a course in 
the methodology and philosophy of counseling prior to the first term of 
the school year 1962-63. 
Counseling theory and practice-two, the course they were taking, 
emphasizes the practice of counseling and self-evaluation, as demon-
strated through class role-playing situations and tape-recorded inter-
views done outside of class. 
The writer acknowledges the difference between a simulated 
counseling situation, such as role playing, and a real counseling sit-
8 
uation. However, in order to obtain sufficient observable counseling 
behavior in a more or less controlled setting, it was necessary to sac-
rifice the real counseling situation. The writer does not assume that 
any of these counselor-trainees would have handled the problems pre-
sented in exactly the same manner with the real client as stimulus. It 
is assumed, however, that the observed behavior sufficiently approxi-
mated the counselor-trainee's real behavior to the extent that valid 
inferences can be drawn from this behavior. 
This study deals primarily with that aspect of the counselor's 
personality which is subsumed under the terms empathy and emotional 
maturity. The writer recognizes that the inferences and conclusions 
drawn from the analysis and interpretation of the data are limited to 
the level of refinement of the measuring instruments used, the power 
of the statistical tests employed, as well as the sources of the data 
themselves. 
Role playing as a situation variable, in this study, differs 
slightly from psychodrama and sociodrama in several ways. The counselor-
trainees were encouraged to be themselves in their counseling behavior, 
whereas the role player was consciously taking the role of another, 
though he may have been unable to refrain from projecting his own feel-
ings into the situation. The primary focus was upon the behavior of 
the counselor-trainee and how he utilized his training and personality 
in helping the client (role player). There was little discussion of 
what the problem was or of what form it should take before it was 
enacted. 
9 
In general, the purpose of the role-playing situation used was 
to provide counseling stimuli designed to help the counselor-trainee to 
improve his competence as a counselor. A brief typescript taken from 
a taped recor4ing of one of these sessions may be found in Appendix I. 
Summary 
In the preceding pages, the writer has attempted an overview 
of this study, with special emphasis on the rationale, definitions of 
terms, and the hypotheses. This overview attempted to describe the 
problem and briefly place the study in its proper setting, as well as 
to point out recognized limitations. 
The literature related to the study is summarized in Chapter 
II. The method of research and procedures, along with a description 
of the instruments used and the data-collecting process, will be pre-
sented in Chapter III. The presentation and analysis of data will be 
reported in Chapter IV, and the summary and conclusions will be pre-
sented in Chapter V. 
CHAPTER II 
RELATED LITERATURE 
Any research study concerned with answering the questions posed 
by its hypotheses is by necessity dependent upon studies which have 
dealt with similar hypotheses in the past. Without a careful survey 
of previous research, one runs the risk of duplication and is handi-
capped in defining the problem under consideratic,n. This chapter pre-
sents the writer's canvass of books, periodicals, graduate theses, and 
other research materials related to the problems of this study. For 
clarity, summaries are given after each section, rather than a global 
summary at the end of the chapter. 
Characteristics of Counselors 
' The training and preparation of competent counselors, to meet 
the needs of society in the years ahead, is one of the most discussed 
topics among professional counselors and counselor educators today. At 
the nucleus of this problem is the dual question of who is or who will 
be a competent and effective counselor, and can these persons be recog-
nized before or early in the training programs. 
Within the last ten years, researchers have placed increased 
emphasis upon the delineation of the counselor as person, as well as 
professional worker. 
-10-
11 
O'Hern observes that the literature reveals a dual emphasis: 
the counselor and his person, and the development of adequate instru-
1 
menta for use in selecting potential effective counselors in the field. 
Strupp asserts that: 
• . . if the person of the therapist is a variable in psycho-
analysis and psychotherapy, it follows that we must strive to 
understand its significance, but even with increasing efforts 
to study the process and outcome of psychotherapy, research 
explicitly devoted to elucidating the therapist's part in the 
process is virtually nonexistent.2 
Much of the information which exists on the counselor as person 
stems from theoretical and clinical inferences rather than from empiri-
cal research. Cottle concludes from a study of the personal character-
istics of counselors that: 
Interest inventories and structured personality inventories 
seem to offer a promising area of investigation in the iden-
tification of characteristics of counselors in various areas 
and at various levels within each area. Additional informa-
tion about the scholastic aptitude of counselors seems needed.3 
Tyler makes the point that the research on the question of coun-
selor characteristics has not fully settled the issues involved and 
feels that: 
. • . studies showing that there are differences in personality 
and motivation between counselors and other people, and that 
some traits related to successful performance, can be thought 
lJane Susan 0 'Hern, "A Study of Sensitivity as a Measurable 
Concept for the Screening and Evaluation of Counselors" (unpublished 
Doctoral dissertation, Boston University, 1962), p. 8. 
2strupp, op. cit., p. viii. 
3william C. Cottle, "Personal Characteristics of Counselors: I," 
Personnel and Guidance Journal, XXXI (April, 1953), 449. 
of as pilot studies pointing out directions in which it might 
be profitable to proceed.l 
In a recent volume edited by Bachrach, Strupp seems to feel 
that if we can isolate certain aspects or traits of the counselor's 
personality, then we may be able to predict with more certainty and 
2 
validity his effects upon therapeutic outcomes. Arbuckle suggests 
that there are essential similarities among professional counselors, 
while at the same time there exist certain differences which may be 
12 
attributed to orientation, background, where educated, and the kind of 
3 
education experienced. In a study of the differences between stu-
dent counselors chosen by their peers as potential counselors for them-
selves and those who were rejected by their peers for the same reason, 
he found that those chosen as potential counselors showed a higher 
degree of confidence than those who chose them. They scored lower on 
the Hypochondriases, Depression, Paranoia, Hysteria, Schizophrenia, 
and Psychasthenia scales of the MMPI, and showed a higher degree of 
interest in Social Service, Persuasive, Literary, and Scientific scales 
on the Strong Vocational Interest Blank.4 
1Leona E. Tyler, The Work of the Counselor (New York: Appleton-
Century-Crofts, Inc., 1961), p. 259. 
2Hans H. Strupp, "Patient-Doctor Relationships: The Psycho-
therapist in the Therapeutic Process," Experimental Foundations of 
Clinical Psychology (New York: Basic Books, Inc., 1962), p. 581. 
3Dugald S. Arbuckle, Couns~ling: An Introduction (Boston: 
Allyn and Bacon, Inc., 1961), p. 37. 
4Dugald S. Arbuckle, "Client Perception of Counselor Personal-
ity," Journal of Counseling Psychology, III (1956), 93-96. 
13 
Fiedler found that experienced counselors of different orienta-
tions were closer than inexperienced counselors of similar orientations. 
They were better able to create ideal therapeutic relationships than 
1 
were the inexperienced counselors. 
Ingham and Love describe the general qualifications of a coun-
selor as follows: 
1. He must have the intellectual capacity to handle abstraction. 
2. He must have the capacity to respond with interest and re-
spect, to others and be able to communicate well with them. 
3. Special training in the practice of counseling is essential. 
4. He must have developed enough understanding and control of 
his own emotional problems and reactions so he can minimize 
them during interviews. 
5. The practice of therapy demands the capacity and willing-
ness to assume fully the responsibilities that go with the 
therapist's role.2 
They feel that the most important and most characteristic attributes of 
any therapist are the attitudes and feelings he has about his patients 
and the consistency and xkill with which he expresses them in the myriad 
3 
circumstances of psychotherapy. 
In a study of 91 counselors, Grover reported that these coun-
selors deemed the following traits of personality necessary for their 
work: understanding, sympathetic attitudes, friendliness, objectivity, 
sincerity, tact, fairness, pleasantness, neatness, calmness, broadminded-
1Fred E. Fiedler, "~uantitative Studies of the Role of Thera-
pists' Feelings Toward Their Patients," in Psychotherapy: Theory and 
Research, ed. 0. H. Mowrer (New York: The Ronald Press, ~953), pp. 296-
316. 
2Harrington V. Ingham and Leonore R. Love, The Process of 
Psychotherapy ~.{New York: McGraw-Hill Book Company, Inc., 1954), p. 25. 
3Ibid. 
1 
ness, kindliness, tolerance, social intelligence, and poise. 
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Rogers feels that each counselor should work out his own effec-
tive ways of dealing with others and that it is of no help to "copy or 
2 imitate" the procedures of other counselors. As a result of his own 
experience, Rogers feels that he has acquired the following significant 
learnings in his work with clients and students: 
1. In my relationships with persons I have found that it 
does not help in the long run, to act as though I were 
something that I am not. 
2. I have found it effective in my dealings with people to 
be acceptant of myself. 
3. I have found it of enormous value when I can permit myself 
to understand another person. 
4. I have found it enriching to open channels whereby others 
can communicate their feelings, their private perceptual 
worlds, to me. 
5. I have found it highly rewarding when I can accept another 
person. 
6. I find it meaningful and enjoyable to discover order in my 
experience. 
7. I have found it of value to be open to the realities of 
life as they are revealed in me and in other people. 
8. I am able to understand myself and others, the more I 
accept myself and others, the more that I am open to the 
realities of life, the less do I find myself wishing to 
rush in. 
9. It has been my experience that such persons have a basically 
positive direction.3 
Arbuckle expresses his thinking that: 
. probably the most pragmatic question is not so much what 
counselors think of as 'good'characteristics, but rather, what 
1 Palmer Grover, "A Study of Counselors in Selected Industrial, 
Educational, and Social Service Organizations" (unpublished Ph.D. dis-
sertation, Northwestern University, 1948), pp. 157-158. 
2carl R. Rogers, "Lessons I Have Learned in Counseling with 
Individuals," in Counseling Points of View, ed. Willis E. Dugan 
~inneapolis: University of Minnesota Press, 1959), pp. 15-25. 
3Ibid. 
is the evidence to indicate that there are or are not certain 
positive results in the development and the growth of the 
client.l 
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In summary, it seems that the description of the personal char-
acteristics of counselors is, at present, highly subjective, with some 
empirical insights gained from studies using questionnaire-like instru-
ments, which in themselves are dependent upon the subjective evaluations 
of those responding to these instruments. Studies employing more exact 
experimental conditions, for the purpose of delineating the counselor 
as person, are, in the main, still to be carried out. 
Empathy 
Empathy is the term that writers in the literature on counsel-
ing have recognized as describing understanding interpersonal relations. 
2 
Dymond quotes Cottrell as stating that empathy is the basic process in 
all successful social interaction. The concept of empathy was first 
introduced by Lipps, according to Buchheimer, 3 who termed it Einfuhlung, 
translated as "together with another person.". Buchheimer goes on to 
state: 
When we examine another 
sympathy in relation to 
of the concept clearly. 
term in the German language, Mitfuhlung, 
Einfuhlung, we can see the implication 
Hi! in this concept must be translated 
1Arbuckle, op. cit., p. 35. 
2Rosalind F. Dymond, "A Preliminary Investigation of the Rela-
tion of Insight to Empathy," Journal of Consulting Psychology, XII 
(1948), 228-233. 
3Arnold Buchheimer, "From Lipps to Lifton," Unpublished Paper 
(New York: Guidance Laboratory, Division of Teacher Education, 1961), 
p. 3. 
as along with rather than together with. A sympathetic person 
feels along with another person but not necessarily ~ a 
person. A sympathetic person does not need to interact with 
another person. To feel along with him, he may understand the 
other person, but he does not need to communicate the under-
standing to the other person. Empathic behavior implies a 
convergence of behavior. Sympathetic behavior implies a 
parallelism in the behavior of two individuals, a Mitfuhlung 
rather than an Einfuhlung.l 
16 
Dymond, in 1948, conceived of empathy as a "role taking" abil-
ity of a person and defined it as the " •.. imaginative transposing 
of oneself into the thinking, feeling and acting of another and so 
2 
structuring the world as he does." Her concept is in reference to 
interpersonal relations, as was Cottrell's. The present emphasis on 
empathy in research and theory had its impetus with Dymond's prelim-
3 
inary investigation of the relationship of empathy to insight. 
Stewart sees empathy as a process starting with identification, 
then moving through transitorial imitation to conscious imitation, with 
the final step as mutual transference or the ability to identify with-
out enactment. He feels that empathy can be demonstrated but cannot be 
verified. For him, good will is implied in the empathic process, and 
he states that " .. you cannot verify good will, you can only illus-
trate it in action and this is to know it in action."4 
Buchheimer describes empathy as the "confluence" of client-
1 Buchheimer, op. cit., p. 4. 
2 Dymond, op. cit., 1948. 
3Ibid. 
4D. A. Stewart, "Psychogenesis of Empathy," Psychoanalytic 
Review, XLIII (1955), 131-141. 
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counselor behavior. Confluence is the continued movement of the coun-
seling interview to which the counselor's tone, pace, repertoire, 
strategy, and perceptions contribute. He states that " ... the coun-
selee will become more expressive as a result of the empathic behavior 
1 
of the counselor." He feels that from the amplification and expres-
siveness of the counselee during the interview one can observe em-
pathic behavior as well as the dimensions of behavior which "love" 
contributed to it. From his theory, he devised a rating scale designed 
2 to measure empathy from the recorded interview. 
Another definition of empathy is that of Speroff, who sees it 
as " .•• the ability to put yourself in the other person's position, 
3 
establish rapport, anticipate his feelings, reactions and his behavior." 
This is a kind of role reversal which assumes an interactive process. 
Bronfenbrenner, et al. experimented with a variety of approaches 
to defining empathy and developed two contrasting types: (1) sensitiv-
ity to the generalized other, which denotes the ability to predict mul-
tiple attitudes and opinions of'groups; and (2) sensitivity to individ-
ual differences, which denotes the ability to recognize the ways in 
which one person is distinguished from another in his behavior. They 
feel that it is possible " .•• for a person to excel in one of these 
1 Buchheimer, op. cit., p. 5. 
2Ibid. 
3J. B. Speroff, "Empathy and Role Reversal as Factors in In-
dustrial Harmony," Journal of Social Psychology, XXXVII (1953), 117-
120. 
1 
skills and not in the other." 
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Rogers sees empathy as a "feeling in" process whereby the coun-
selor experiences with the client his internal frame of reference with-
2 
out emotional identification on his part. This conceptualization seems 
more interactive than the "role taking" concept of Dymond and others. 
Dymond found that persons who were high in empathy were opti-
mistic, warm, and outgoing. They were also interested in others and 
3 
experienced satisfying personal relations with others. The subjects 
of her study who did not experience satisfying relations with others 
were low in empathic ability, as measured by her test. 
From their series of studies on measures of generalized empathy, 
Hastroff and Bender summarize their findings as follows: 
Empathic ability seems more objective, more cognitive and 
more truly perceptive of psychological structure of the other 
person. It seems that a combination of sensory, imaginative 
factors, particularly of a kinesthetic nature, may well aid 
the process.4 
In her study, O'Hern found no significant relationship between 
grades received in a practicum course and the degree of sensitivity 
possessed by her subjects. Nor did she find a significant relationship 
1urie Bronfenbrenner, J. Harding, and M. Gallwey, "The Measure-
ment of Skill in Social Perception," in Talent and Society, eds. D. 
McClelland, A. Baldwin, U. Bronfenbrenner, and F. Grodbeck (Princeton, 
New Jersey: Van Nostrand and Co., 1958), pp. 29-108. 
2Rogers, op. cit., 1951, p. 29. 
3Dymond, Op) cit., 1950, p. 343. 
4A. H. Hastroff and I. E. Bender, "On Measuring Generalized 
Empathic Ability (Social Sensitivity)," Journal of Abnormal and Social 
Psychology, XLVIII (1953), 503-506. 
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between subjects having a high degree of sensitivity and those having 
1 
a low degree, as measured by her scale. She did find that those sub-
jects judged most effective in counseling practice scored significantly 
higher on her scale than did those ju4ged least effective. As a result 
of her analysis she feels that " .•. the difference would lead one to 
believe that the Final Sensitivity Scale is a better measure of effec-
tiveness than sensitivity, but a replication of the study is necessary 
before this could be affirmed. 112 
In a study by Duane'and Schmidt, it was found that persons with 
a high capacity to empathize are more likely to have self-conflicts 
than self-other conflicts. These subjects scored higher on the neurotic 
3 
and psychotic scales of the MMPI. 
4 5 Kerr and Spero££, as well as Lundy, found no significant re-
lationship between empathy and intellectual performance, and recognized 
social leadership ability. O'Hern's findings would agree in part with 
the findings in these studies. 
In a study designed to measure the degree of congruence between 
the self-description of client and the self-descriptions of their coun-
1 
I i 75 0 Hern, op. c t., p. . 
2 Ibid., p. 81. 
3w. A. Kerr and B. J. Speroff, "Validation and Evaluation of 
Empathy Test," Journal of Ge.neral Psychology, X (1954), 269-276. 
4c. J. Duane and L. G. Schmidt, "Empathy and Personality Vari-
ables," Journal of Education Research, l.I (1957) ~ 129-135. 
5R. M. Lundy, "Assimilative Projective Accuracy of Predication 
and Empathic Understanding," Dissertation Abstracts, XIX (1956), 3367. 
selors, Farson concluded: 
On the average, clients' self-descriptions do not come to 
resemble their own therapist's self-descriptions to any greater 
degree than they come to resemble the self-descriptions of 
therapists .in general,l 
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He found that his judges were able to predict with accuracy which coun-
selors were likely to have their clients come to resemble them and which 
were not; and that counselors judged to be least competent were also 
2 judged to be least adjusted. 
In conclusion, it seems conclusive that empathy can no longer 
J 
be considered a unitary trait, There seems to be agreement that it is 
both an inferential and an intuitive process. Much work remains before 
adequate measures of empathy can be derived which surmount the opera-
tional difficulties of present efforts. From the above studies, situa-
tional type measures appear the most promising, but they, too, lack 
complete agreement as to what empathy actually is. 
Client-Counselor Interaction 
Counseling, from beginning to end, is looked upon as a process 
of interaction between the client and counselor. Likewise, it is seen 
that the counselor's primary aim is to interact with the client in such 
a way as to foster the exploration of feelings and attitudes of self 
whieh handicap his ability to cope effectively with his life-manifesta-
tions. Most counseling approaches would agree upon this aim as being 
lFarson, loc. cit. 
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basic to the achievement of client change in the direction of improved 
psychological structure. While differences regarding the implementa-
tion of appropriate procedures may tend to separate the various ap-
proaches, it is further agreed that the counselor as person is a major 
determinant in the bringing about of client change. 
Since this study is concerned with the counselor's role in this 
interaction, this section is focused on research, scant as it is, which 
is related to the nonintellectual involvement of the counselor in the 
counseling process. 
Bordin points out that, in the extreme, the counselor is com-
pletely detached and objective in his attitude and manner toward the 
client, notwithstanding the fact that this detachment often leads the 
client to feel rejected by such behavior. At the opposite end of this 
continuum, Bordin feels that being too emotionally involved leads the 
counselor to react to the client's problem as if it were his own. He 
goes on to say: 
It would appear that the conditions for understanding ob-
servations are most fully achieved when an observer is suf-
ficiently involved to be able to make full use of his own 
emotional experience and, at the same time, be able to dif-
ferentiate his own experiences from those of the other person.l 
Rogers agrees that a lack of emotional involvement on the part 
of the counselor leads the client to feel rejected. He formulates 
that it is 
• the counselor's function to assume, in so far as he is 
able, the internal frame of reference of the client~ to per-
1Edward S. Bordin, Psychological Counseling (New York: 
Appleton-Century-Crofts, Inc., 1955), p. 173. 
ceive the world as the client sees it, to perceive the client 
himself as he is seen by himself, to lay aside all perceptions 
from the external frame of reference while doing so, and to 
communicate something of this understanding to the client.l 
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Strupp credits Freud with urging personal analysis upon trainees 
in order that they might be free to recognize their own conflicts which 
might harm their ability to deal with the client's problems effectively 
and feels that it was " .•• assumed that counter-transference prob-
lems, once they were resolved, would transform the therapist -into a 
2 
relatively 'standard' therapeutic instrument." He points out: 
If we consider that it was Freud who, more than any other 
single scientist, alerted the world to the enormous possibil-
ities of self-deception and the effects of inner subjective 
factors upon perception, memory, affect, and surely also upon 
clinical operations, it is surprising that so little research 
effort has as yet been expended by skilled clinicians towards 
the achievement of greater specificity about the problem.3 
At Stanford University, Baudura, Lipsher, and Miller conducted 
a study of therapists' approach-reaction to patient expression of hos-
tility during the interview. Their findings supported the hypothesis 
that therapists who expressed hostility directly in their interviews 
4 
were prone to permit and encourage patient expression of hostility. 
This finding seems to lend support to Rogers' hypothesis of "congruence" 
1Rogers, 0)2. cit., 1951, p. 29. 
2strupp, 0)2. cit., 1962, p. 594. 
3Ibid. 
4Albert Baudura, David H. Lipsher, and Paula E. Miller, "Psycho-
therapists' Approach-Avoidance Reactions to Patients' Expressions of 
Hostility," Journal of Consulting Psychology, XXIV {1960), 1-8. 
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1 in the counselor's personality in promoting personal growth. The Stan-
ford study found further that therapists were more inclined to avoid 
expressed hostility directed toward them and less inclined to do so 
when patients' hostility was directed to other objects. Avoidance re-
actions on the part of the therapist lead clients to drop hostile topics, 
and approach-reactions were followed by more expression of hostility. 
A study by Cutler dealt with countertransference effects in 
the therapist's personality, operationally defined in terms of psycho-
analytic postulates. The results confirmed the predicted hypothesis 
that therapists will tend to over- or underestimate their behavior in 
psychotherapy when the client's expressions deal with conflict areas 
of his own personality. The findings of this study are extremely lim-
. db h . f h 1 b' 2 1te y t e s1ze o t e samp e--two su Jects. 
The above studies tend to support the general feeling among 
theorists that the personality of the counselor does in fact directly 
influence his counseling effectiveness. However, there is little ad-
ditional research to substantiate this feeling. Cutler cites two reasons 
for the lack of success with the studies in this area: 
The first, the extreme difficulty in the operational def-
initions of psychoanalytic concepts .••• The second ••• 
is the fact that most therapists having training in at least 
the rudiments of personality theory and psychodiagnosis do not 
readily drop their defenses to allow us to examine their con-
1carl R. Rogers, "The Interpersonal Relationship: The Code of 
Guidance," Harvard Educational Reyiew, XXXII (Fall, 1962), 416-429. 
2 Richard L. Cutler, "Countertransference Effects in Psycho-
therapy," Journal of Consulting Psychology, XXII (1958), 349-356. 
flicts and inner feelings, at least not short of the analytic 
couch.l 
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Arbuckle, in his article on the "Self" of the counselor, raises 
the question of the extent of influence the counselor's personality 
2 exerts on his effectiveness, as against his professional techniques. 
He asserts that the beginning counselor is more often frightened into 
rigid adherence to technique because of his insecurity in the counsel-
ing role. He cautions that "all counselors should weigh carefully the 
extent to which their verbalisms are motivated by highly personal and 
3 
selfish, rather than selfless, reasons." As a suggestion to all coun-
selors, he outlines a brief procedure for self-evaluation for the coun-
selor to minimize the negative aspects of his personality as they are 
likely to affect his work. 
In summary, the literature on the counselor's personality as a 
variable in the counseling interaction is mainly theoretical, with 
little, if any, substantive research to support the theories. Without 
more research in this area, significant breakthroughs in the complete 
understanding of the counseling process seem extremely hampered. 
1 Cutler, op. cit., p. 350. 
2nugald S. Arbuckle, "The ''Self' Shows in Counseling," Personnel 
and Guidance Journal, XXXIII (November, 1954), 159-161. 
3 Ibid., p. 159. 
CHAPTER III 
METHOD AND PROCEDURES 
The previous chapter surveyed the literature related to the 
problem in this study. This chapter will describe the method and pro-
cedures employed in the preparation of the instruments constructed or 
used, as well as the procedures followed in the collection and report-
ing of the data analyzed, interpreted, and summarized in the study. 
Method 
The normative or descriptive-survey method of research was used 
to answer the hypotheses posed under the purpose of this study. Good 
and Scates define normative studies as those based upon the assessment 
1 
of what is prevalent among certain groups or classifications of data. 
The assessment of the relationships among the variables of the 
study was measured in the group of subjects used and is reported in the 
form of statistical averages. In the measurement of certain variables, 
the intragroup differences between levels, as well as the sexes were 
ascertained and are reported in the form of statistical averages. Cer-
tain charts are used in the presentation to clarify the data and to 
facilitate the reader's understanding of these data. 
1carter V. Good and Douglas E. Scates, Methods of Research 
(New York: Appleton-Century-Crofts, Inc., 1954), p. 259. 
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Description of the Subjects 
The subjects involved in this study were 48 graduate students 
enrolled in the counselor education program of the Boston University 
School of Education during the fall term, 1962-63. There were 32 men 
and 16 women, ranging in age from 22 to 50 years. The average age for 
the women was 30, for the men 27, and for both 28. All of these sub-
jects were enrolled in the second course in counseling theory and prac-
tice. They were largely from the New England states, with some from 
as far away as Washington, Idaho, Kentucky, Florida, and North Carolina. 
While it cannot be assumed that this group is representative of students 
in counselor education programs throughout the country, it is believed 
that they do not differ greatly from the total group. 
Two of the 50 students originally enrolled in the criterion 
course dropped out and were eliminated from the study. Twenty-nine of 
the remaining subjects were enrolled in the 1962-63 Guidance and Coun-
seling Institute sponsored by the National Defense Education Act, and 
19 were in the regular counselor education program. 
These subjects held undergraduate degrees from 33 different 
colleges and universities. Nineteen subjects held the Master's degree 
and were pursuing either the Certificate of Advanced Specialization or 
the Doctor of Education degree. 
Procedures 
Measurement of empathy.-- The Lesser Empathic Understanding 
Scale was used to measure empathy because it was designed specifically 
27 
for the measurement of this variable. This scale was derived from 
1 
statements formulated by Fiedler as being (1) characteristic of "ex-
pert" therapists, (2) most conducive to psychotherapy, and (3) most 
characteristic of the counseling process. 2 Lesser started from the 
hypothesis that such statements could elicit ratings by judges indic-
ative of empathic understanding, as defined by Dymond. He submitted 
16 of the Fiedler statements to a jury of judges, all graduate students 
in psychology at Michigan State University. Twelve of these statements 
received complete agreement among the judges and thus became items on 
the scale. There were two forms, one for the counselor to rate himself 
on his empathic understanding and one for the client's estimate of his 
counselor's empathic understanding. The ratings were along a seven-
point continuum from "most" to "least." 
In his use of the instrument, Lesser found reliability coeffi-
cients beyond .90 for both groups, using the odd-even reliability esti-
mate. He also found that the mean ratings of clients and counselors 
were significantly beyond the mid-point of the scales (4.50). The mean 
rating for clients was 5.76 and the mean rating for counselors was 5.33. 
Using the t-test for mean~, he found a significant difference at the 
.07 level between the groups. The rank order coefficient of correlation 
1Fred E. Fiedler, "Quantitative Studies of the Role of Thera-
pists' Feelings Toward Their Patients," in Psychotherapy: Theory and 
Research, ed. 0. H. Mowrer (New York: The Ronald Press, 1953). 
2william M. Lesser, "The Relationship Between Counseling Prog-
ress and Empathic Understanding" (unpublished Ph.D. dissertation, 
Michigan State University, 1958). 
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between the two groups was .17 and not significant. He concluded that 
client and counselor perception of empathic understanding differs to a 
1 
considerable extent. 
In this study the Lesser scales were used in a role-playing 
situation. The counselor form was used by the counselor trainees, and 
the client form was used by the role players acting as clients. In 
other words, the trainees rated the~elves as counselors, as did the 
real counselors in the Lesser study, and the role players rated the 
trainees as the real clients in Lesser's study rated their counselors. 
Weekly the entire group of subjects rated themselves and were rated by 
the role players in a rotating system, so that following the last class 
meeting of the criterion course each of the role players had rated each 
subject once. This process began on October 3, 1962 and ended on Jan-
uary 9, 1963. 
The criterion course was divided into two sections and the role 
players were in two groups, one with eight members and one with ten 
members. Four were in both groups. The group with eight members met 
with the Wednesday night section and the group with ten members met 
with the Tuesday afternoon section. The sections were divided into 
subgroups of six subjects each, with each subgroup meeting with a dif-
ferent role player each week. Six of the 14 role players were faculty 
members of the counselor education program and holders of the doctorate 
degree; eight were graduate students matriculating for the doctorate in 
either guidance and counseling or school psychology. 
1Lesser, op. cit. 
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The course, Counseling Theory and Practice II, is designed so 
that class meetings are counseling sessions which are tape-recorded for 
replay and discussion following the session. The role players and 
counselor trainees completed the Empathic Understanding Scale before 
the session was replayed in order to avoid, as much as possible, bias-
ing the results. Each trainee received two scores on the scale from 
each of the nine sessions, one as he rated himself and one as he was 
rated by the role player (client). The scores from each form are 
treated separately, statistically, to determine their relationship to 
the other variables of the study. 
Role-playing technique.-- Role playing is a technique frequently 
used in counselor education programs to increase the competence of 
counseling students. Stripling defines role playing as " ... the act-
ing out of real or imaginary situations involving relationships between 
1 
two or more persons." Bennett feels that role playing can be effec-
tive as an educational technique with all age groups, particularly when 
the situations created are recognized as approximating real life situa-
tions by the participants. 2 
Corey views the technique as a kind o.f learning experience 
which means " .•. little more than trying to practice and understand 
better human relations, skills and attitudes by actually engaging in 
1Robert 0. Stripling, "Role Playing in Guidance Training Pro-
grams," Teachers College Record, L (1954), 425-429. 
2Margaret E. Bennett, Guidance in Groups (New York: McGraw-
Hill Book Company, Inc., 1955), p. 117. 
1 
them." He states: 
Role playing is no panacea as a type of training experi-
ence for improving human relations, but it does provide one 
way of actually practicing, under relatively non-threatening 
conditions, what might actually be done on the job.2 
As used in training programs, Stripling believes that role 
playing, as a technique, ". • can give a reality and liveliness to 
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problems in the area of human relations far beyond what can be obtained 
3 through mere classroom discussion." In defense of quasi-experimental 
conditions for research purposes in psychotherapy, Strupp states: 
It is not contended that there is a one-to-one relation-
ship between any therapist's performance in the experimental 
situation and his behavior vis-a-vis a patient. What is as-
serted is that the therapist's performance in the experimental 
situation bears a meaningful relationship to his ordinary 
therapeutic behavior, and that the correlates of his perform-
ance (his background, training, experience, and attitudes) as 
well as the interrelationships, treatment plans, and communi-
cations may lead to fruitful hypotheses which can be pursued 
further.4 
McCelland experimented with a preliminary role-playing instru-
ment designed to isolate and quantify role-playing ability as an entity 
of personality for use in the assessment of potential interviewers and 
counselors. Using 32 items from the MMPI and a sample of 50 graduate 
students in clinical and personnel psychology, he found the following: 
1stephen M. Corey, "Role Playing as Training in Learned Be-
havior," The Nation's Schools, LIII:No. 1 (January, 1954), 52. 
2Ibid. 
3stripling, op. cit., pp. 425-429. 
4Hans S. Strupp, Psychotherapists in Action (New York: Grune 
and Stratton, 1960), p. ix. 
1. Test-retest reliability of .60, over one month 
2. No sex difference 
3. Suggested validity with implication for further experi-
mentation before wide scale use of the instrument, using 
a larger sample 
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4. Role playing seems to be an important aspect of successful 
counseling and psychotherapy.l 
Measurement of emotional maturity.-- Emotional maturity was 
measured by a Q-sort instrument constructed by the writer for use in 
this study. The rationale of this scale is based upon Roger's theory 
of the self-concept and congruence. Rogers theorizes that the self-
concept develops as a result of the individual's reaction to his en-
vironment. He defines it as " an organized, fluid, but consistent 
pattern of perceptions of characteristics and relationships of the >~~I'' 
2 
or the 1me,' together with values attached to these concepts." He feels 
that the pattern of perceptions pertaining to the self-structure are 
those which are admissible to awareness and that the self-structure is 
•. composed of such elements as the perceptions of one's 
characteristics and abilities; the precepts and concepts of 
the self in relation to others and to the environment; the 
value qualities which are perceived as associated with experi-
ences and objects; and the goals and ideals which are perceived 
as having positive or negative valence.3 
It follows that the individual is the best source of informa-
tion regarding the way he views his conceptual characteristics and the 
values he places upon them. From this notion, Butler and Haigh suggest 
~illiam A. McCelland, "Preliminary Test of Role Playing Abil-
ity," Journal of Consulting Psychology, XV (April, 1951), 102-108. 
2carl R. Rogers, Client-centered Therapy (Boston: Houghton 
Mifflin Company, 1951), p. 498. 
3 Ibid., p. 501. 
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the possibility that the individual is also able to order his concep-
tual pattern along a continuum from "like me" to "unlike me"; he is 
also able to order his self-perceptions along a continuum of value from 
"what I would like to be" to "what I would least like to be."1 
The writer's Q-sort scale follows this line of reasoning regard-
ing the self-concept, together with the reasoning implied from Roger's 
theory of congruence. With reference to congruence, Rogers hypothesizes 
that: 
• • personal growth is facilitated when the counselor is what 
he is, when in the relationship with his client he is genuine 
and without 'front' or facade, openly being the feelings and 
attitudes which at that moment are flowing in him. We have used 
the term 'congruence' to try to describe this condition. By 
this we mean that the feelings the counselor is experiencing are 
available to him, available to his awareness, that he is able to 
live these feelings, be them in the relationship, and able to 
communicate them if appropriate. It means that he comes into a 
direct personal encounter with his client, that he is being him-
self, not denying himself. No one fully achieves this condition, 
yet the more the therapist is able to listen acceptantly to what 
is going on within himself, and the more he is able to be the 
complexity of his feelings without fear, the higher the degree 
of his congruence.2 
This theoretical hypothesis sugge.sts the possibility that the 
more acceptant the counselor is of his own self or self-concept, the 
more congruent will be his behavior in interaction with his client. 
The discrepancy between his self and self-ideal concept would therefore 
1John M. Butler and Gerard V. Haigh, "Changes in the Relation-
ship Between Self-Concepts and Ideal Concepts Consequent upon Client-
centered Counseling," in Carl R. Rogers and Rosalind F. Dymond, Psycho-
therapy and Personality Change (Chicago: University of Chicago Press, 
1954), pp. 55-75. 
2carl R. Rogers, "The Interpersonal Relationship: The Core of 
Guidance," Harvard Educational Review, XXXII (Fall, 1962), 417-429. 
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be a reflection of his degree of congruence or, in the writer's hypoth-
esis, a reflection of his level of maturity. Therefore, it is safe to 
say that his degree of congruence is equated with his level of maturity 
according to Willoughby's definition of maturity. 
Butler and Haigh caution that " ... an individual may be suf-
ficiently motivated by defensive needs that he pictures himself as be-
ing much like the self he values, when at a deeper level, he feels that 
1 he does not resemble his ideal self." It is the writer's feeling that 
an individual who is educating himself to be a counselor at the graduate 
level and who has met the selective admissions requirements of the pro-
gram would not be motivated by inner needs to distort his self or self-
ideal concept by any significant degree. 
The following descriptions by Mowrer and Nunnally help to jus-
tify the procedures used by the writer in constructing his scale. Mowrer 
writes: 
The array of statements or items used in Q-sort technique 
can be derived in a variety of ways--from personality inven-
tories, statements occurring in conversations, newspapers, 
plays, books, or elsewhere. 2 
According to Nunnally, 
One of the praiseworthy features of the Q-sort is that it 
emphasizes the sampling of item content. The collection of 
items used in the Q-sort ... is referred to as an item sample, 
or it is variously called a 'trait sample,' or a 'stimulus 
sample.' When properly done, the item sample should be as 
1 Butler and Haigh, op. cit., p. 59. 
2o. Hobart Mowrer (ed.), Psychotherapy: Theory and Research 
(New York: The Ronald Press Company, 1953), p. 318. 
1 
representative as possible of a specified 'item universe.' 
34 
2 The writer's Q-sort scale, based upon Stephenson's original 
statistical theory, is composed of descriptive adjectives which were 
prejudged to be indicative of more or less persistent properties of a 
person's personality. The scale items were chosen from a list of 
descriptive adjectives taken from the Allport-Odbert psycholexical 
3 
study of personal traits, and submitted to a jury of five judges, 
listed below, who rated them among the following categories: 
1. Mature This category indicates that a person possessing 
this trait would be considered psychologically, 
emotionally mature. 
2. Immature -- This category indicates that a person pos-
sessing this trait would be considered psycho-
logically, emotionally immature. 
3. Neutral -- This category indicates that it is difficult to 
categorize the trait as being indicative of 
either psychological emotional maturity or 
immaturity. 
4. Neither -- This category indicates that the trait is 
definitely not indicative of psychological 
emotional maturity or immaturity. 
A complete list of the adjectives submitted to the jury may be 
found in Appendix H. 
The five judges who participated in the jury, each of whom had 
obtained the doctorate in guidance and counseling or in psychology, were: 
1Jum C. Nunnally, Jr., Tests and Measurements: Assessment and 
Prediction (New York: McGraw-Hill Book Company, Inc., 1959), pp. 378-379. 
2william Stephenson, The Study of Behavior (Chicago: University 
of Chicago Press, 1953). 
3Gordon W. Allport and HenryS. Odbert, "Trait Names: A Psycho-
lexical Study," Psyehological Monograms No. 11 (1936), 286-311. 
1. Earl F. Carnes, Ph.D., Professor of Education, 
University of Southern California 
2. Ralph J. Garry, Ph.D., Professor of Education, 
Boston University 
3. June E. Holmes, Ed.D., Assistant Professor of Education, 
Boston University 
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4. Lawrence Litwack, Ed.D-., Assistant Professor of Education, 
Boston University 
5. Robert 0. Stripling, Ed.D., Professor of Education, 
University of Florida. 
For the writer's scale, 30 adjectives agreed upon by the jury 
as being indicative of the mature person were chosen, and 30 were chosen 
from those agreed upon as being indicative of the immature person. The 
adjectives appearing in the scale are found in Appendix D. Twelve of 
the adjectives prejudged as being indicative of the mature person re-
ceived complete agreement among the judges and 18 received agreement 
among four of the five judges. All of the adjectives chosen for the 
scale and prejudged as being indicative of the immature person received 
complete agreement among the five judges. Each of the adjectives was 
printed on a lx2-l/2-inch card. The 30 words or adjectives judged as 
indicative of mature traits were alphabetically numbered from 1 to 30 
and those judged as indicative of immature traits were numbered from 
31 to 60. These numbers were then placed on the reverse side of the 
card containing the corresponding adjective for identification and scor-
ing purposes. 
To determine an individual's score on the scale or his discrep-
ancy between the self and self-ideal concept, he is required to make 
an array of the adjectives from "least like me" to "most like me" for 
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the self sort and from "least like I would like to be" to "most like I 
would like to be" for the self-ideal sort. His score becomes the co-
efficient of correlation between self and self-ideal sorts. For con-
venience, the array is predetermined to obtain a forced-normal distri-
bution, but the actual placement of items within an interval is deter-
mined by the individual himself. 
For the writer's scale, the forced-normal distribution looks 
like this: 
Pile no. 
No. of cards 
"least like me" 
0 
1 
1 
3 
2 
7 
3 
11 
4 
16 
5 
11 
"most like me" 
6 
7 
7 
3 
8 
1 
The score for each adjective or item becomes the sum of the 
pile number under which it is placed. Thus the seven cards placed 
under the card labeling pile number 2 would each receive a score of 2. 
From the self sort each adjective's score is recorded beside the num-
ber corresponding to it on a scoring sheet. From the self-ideal sort 
the adjective scores are recorded beside the self sort scores, and the 
correlation between the set of scores is determined and represents an 
individual's score on the scale. 
The adapted formula for the Pearson Product-Moment coefficient 
1 
of correlation, used by Boy in his study, is used to obtain the final 
score for each individual on the writer's scale. This formula is: 
1Angelo Victor Boy, "An Experimental Study of the Effective-
ness of Client-centered Therapy in Counseling Students with Behavior 
Problems" (unpublished Doctoral dissertation, Boston University School 
of Education, 1960), p. 36. 
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In this study the Q-sort scale was administered on two separate 
occasions. The self sort was administered during the first group meet-
ing for both sections of the criterion course. The self-ideal sort was 
administered to both sections during the second group meeting occurring 
three weeks after the first. The scores from both administrations were 
correlated and the resulting coefficients were converted to z scores, 
1 
using Table H in Guilford to facilitate their statistical handling in 
relation to the other variables of the study. 
Measurement of emotional stability.-- The Guilford-Zimmerman 
2 Temperament Survey, known as the GZTS, was used in this study to meas-
ure emotional stability. This inventory was designed to cover, in a 
single scale, most of the traits in the original Guilford factorial 
inventories.3 The authors report that split-half estimates of reliabil-
ity range from .75 to .87. Studies from several sources are reported 
in the GZTS manual of instructions to provide information regarding the 
lJoy P. Guilford, Fun4amental Statistics in Psychology and Ed-
ucation (New York: McGraw-Hill Book Company, Inc., 1956), p. 545. 
2J. P. Guilford and W. S. Zimmerman, The Guilford-Zimmerman 
Temperament Survey: Manual of Instructions and Interpretations 
(Beverly Hills: Sheridan Supply Company, 1949). 
3Joy P. Guilford, Personality (New York: McGraw-Hill Book 
Company, Inc., 1959), pp. 185-187. 
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validity of the scale. 
In a critical review of this inventory, Saunders indicates its 
. 
widespread use in both the evaluation of individuals and in personality 
research and concludes that " ... in the light of present knowledge it 
seems fair to say that studies using this survey have done much to dem-
onstrate the potential advantages of the factor-analysis approach to 
. 1 personal1ty measurement .... " 
The GZTS was administered to the subjects of this study in two 
groups on separate occasions, one on September 27, 1962 and the other 
on October 10, 1962. The raw scores obtained were correlated with the 
other variables of the study. 
Measurement of scholastic aptitude.-- Scores from the Miller 
Analogies Test are used in this study as a measure of scholastic apti-
tude. This test was designed for use at the graduate level, and in 
many institutions it is used in screening applicants for admission to 
graduate school. 
The Miller Test correlates well with other predictive measures 
of success in graduate sEhool, namely, grades and other aptitude tests 
such as the Graduate Record Examination. Dailey points out: 
The Miller Analogies Test is a well-constructed test of 
general academic scholarship potential with a difficulty 
pitched at a high graduate student level. Its high difficulty 
·level, together with its loading with high obtruse subject 
matter, probably allows for greater validity than is likely 
1oavid S. Saunders, "Tests and Reviews," in The Fifth Mental 
Measurements Yearbook, ed. Oscar K. Buras (Highland Park, New Jersey: 
The Gryphon Press, 1959), pp. 65-66. 
1 for other criteria of academic graduate scholarship. 
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The data from this test for the subjects of the present study 
were incomplete because some subjects had either been admitted before 
its requirement or had taken other tests acceptable to the committee 
on admission. Scores were available for 35 of the 48 subjects of the 
study, and these scores are treated statistically with the scores of 
these 35 subjects from the other variables of the study. 
Undergraduate grade point average.-- Undergraduate grades are 
among the best predictors of academic success in graduate school and 
are often used as the major criteria for admission. It was felt that 
since this record should be available in the Records Office of the 
School of Education, it would be interesting to determine the existing 
relationships, if any, of these averages to the other variables of the 
study. 
Records were available for 36 of the 48 subjects. The under-
graduate grade point average was correlated with the scores of these 36 
subjects on the other variables of the study. 
Treatment of the Data 
Following the data-collecting process, various statistical pro-
cedures were used to analyze the data. 
The Pearson Product-Moment correlation formula was used to 
determine the amount of correlation between the capacity to empathize 
1John T. Dailey, "Tests and Reviews," in The Fifth Mental Meas-
urements Yearbook, ed. Oscar K. Buras (Highland Park, New Jersey: The 
Gryphon Press, 1959), p. 353. 
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and the following variables: 
1. Emotional maturity 
2. Emotional stability 
3. Scholastic aptitude 
4. Undergraduate grade point average. 
The same formula was used to determine the amount of correla-
tion between the level of emotional maturity and the following variables: 
1. Emotional stability 
2. Scholastic aptitude 
3. Undergraduate grade point average. 
This formula was also used to determine the amount of correla-
tion between emotional stability and the following variables: 
1. Scholastic aptitude 
2. Undergraduate grade point average. 
The t-test for means was used to determine if the mean differ-
ence was significant between the scores of the male and female subjects 
on the following variables: 
1. Capacity to empathize 
2. Emotional maturity 
3. Emotional stability. 
The t-test for means was used to determine if the mean differ-
ence was significant between those subjects with a high capacity to 
empathize and those with a low capacity to empathize on the following 
variables: 
1. Emotional maturity 
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2. Emotional stability. 
The t-test for means was used to determine if the mean differ-
ence was significant between the scores of male and female subjects 
with a high capacity to empathize, with respect to the following vari-
ables: 
1. Emotional maturity 
2. Emotional stability. 
Summary 
Forty-eight graduate students enrolled in the counselor educa-
tion program of the Boston University School of Education participated 
in this study during the fall term, 1962-63. 
The scores obtained from the administration of certain psycho-
logical tests to the subjects of this study were ascertained in order 
to determine the existing relationships among the variables of the 
study. 
Role playing was the situational technique used to obtain the 
scores from the measurement of empathy. 
The Q-sort scale used to measure emotional maturity was developed 
by the writer for the measurement of this variable. 
The Pearson Product-Moment coefficient of correlation and the 
t-test for mean difference were the major statistical procedures used 
to determine the existing relationships among the variables of the study. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
The purpose of this chapter is to report the results of the 
findings obtained from the data in this study and to discuss the anal-
ysis of these data in relation to the hypotheses posed under the pur-
pose of the study. The conclusions and implications from the findings 
of the study are found in Chapter V. 
Frequency Distribution of the Data Obtained 
from the Measurement of Variables 
The scores obtained from the measurement of the variables of 
this study were converted to frequency distribution in order to deter-
mine measures of central tendency and variability. The standard error 
of these statistics was computed to determine their reliability. 
The capacity to empathize.-- Table 1 shows that the mean of 
the distribution of self-ratings of empathy by the counselor-trainees 
is 4.85. The standard error of this mean is .08. The standard devia-
tion of this distribution is ,55, with a standard error of 5.18. 
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TABLE 1 
FREQUENCY DISTRIBUTION OF EMPATHY RAW SCORE RATINGS 
BY COUNSELOR-TRAINEES, LISTING MEASURES OF 
CENTRAL TENDENCY AND VARIABILITY 
Score 
5.60 - 5.89 
5.30 - 5.59 
5.00 - 5.29 
4. 79 - 4.99 
4.40 - 4.69 
4.10 - 4.39 
3.80 - 4.09 
3.50 - 3.79 
3.20 .. 3.49 
2.90 - 3.19 
Total 
M 
s~ 
= 4.85 
= .08 
Frequency 
SD = 
SEsd = 
1 
10 
12 
8 
9 
4 
2 
0 
1 
1 
48 
.55 
.18 
The counselor-trainees of this study would correspond to the 
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counselors in Lesser's study. He found a mean of 5.33 and a standard 
1 deviation of .72 from his sample of counselors. The difference be-
tween the mean reported for counselors in the Lesser study and the mean 
for counselor-trainees in this study is .48. The critical ratio be-
tween means is 3.00, which exceeds the .01 level of confidence, indi-
eating that a difference as large as .48 cannot be attributed to chance. 
This difference is sufficient to indi~ate that the counselors in the 
Lesser study attributed more empathy to themselves than the counselor-
trainees of this study attributed to themselves, using the same scale. 
1Lesser, op. cit., p. 68. 
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As shown in Table 2, the distribution of role-player ratings of 
the capacity to empathize possessed by the subjects of this study is 
4.18, with a standard error of .16. The standard deviation of the dis-
tribution is .44, with a standard error of .14. 
TABLE 2 
FREQUENCY DISTRIBUTION OF EMPATHY RAW SCORE RATINGS 
BY ROLE PLAYERS, LISTING MEASURES OF 
CENTRAL TENDENCY AND VARIABILITY 
Score 
5.00 - 5.29 
4.70 - 4.99 
4.40 - 4.69 
4.10 - 4.39 
3.80 - 4.09 
3.50 - 3.79 
3.20 - 3.49 
2.90 - 3.19 
2.60 - 2.89 
2.30 - 2.59 
2.00 - 2.29 
Total 
M = 4.18 
SEm = .16 
Frequency 
= 
= 
1 
5 
12 
13 
10 
2 
3 
1 
0 
0 
1 
48 
.44 
.14 
The role players, acting as clients, would correspond to the 
real clients in Lesser's study. He found a mean of 5.76 for his group 
1 
and a standard deviation of .71. The critical ratio computed between 
the mean of the sample of this study and the mean of the Lesser sample 
is 6.87, which is significant beyond the .01 level of confidence. 
~esser, op. cit., p. 68. 
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Thus a difference as large as 1.58 cannot be attributed to chance. 
The indication is that the clients in the Lesser study attributed more 
empathy to their counselors than did the role-playing clients of this 
study, using the same scale. 
The writer computed the Pearson Product-Moment coefficient of 
correlation between the counselor~trainees' ratings of their capacity 
to empathize and the role players' rating of the capacity to empathize 
possessed by these counselor-trainees. The obtained r is .04, which 
is not statistically significant, indicating no relationship in the 
perception of empathy among the counselor-trainees and the role players, 
using the same scale. 
Emotional maturity.-- The findings reported in Table 3 show 
that the mean of the distribution of emotional mat~rity scores, ob-
tained by the subjects of this study, is .95, with a standard error of 
.04. The standard deviation of the distribution is .30, with a stand-
ard error of .10. When this mean is converted to a Pearson r, it be-
comes .74. An r as high as .74 is indicative of high correlation, in-
dicating that on the average the subjects of this study perceive little 
discrepancy between the self as is and the self-ideal when sorting the 
Q-sort items in terms of their level of emotional maturity. 
TABLE 3 
FREQUENCY DISTRIBUTION OF EMOTIONAL MATmRITY RAW SCORES, 
LISTING MEASURES OF CENTRAL TENDENCY AND VARIABILITY 
Score 
2.25 - 2.44 
2.05 - 2.24 
1.85 - 2.04 
1.65 - 1.84 
1.45 - 1.64 
1.25 - 1.44 
1.05 - 1.24 
. 85 - 1.04 
.65 - .84 
.45 - .64 
Total 
M = .95 
.04 
Frequency 
SD = 
SEsd = 
1 
0 
0 
0 
2 
1 
6 
21 
13 
4 
48 
.30 
.10 
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Emotional stability.-- Table 4 shows the distribution of scores 
obtained from the measurement of emotional stability using the Guilford-
Zimmerman Temperament Survey. The mean of the distribution is 22.44 
and its standard error is .68. The standard deviation of the distribu-
tion is 4.64, with a standard error of 1.48. 
A mean of this magnitude corresponds to a T-score of 55 on the 
profile chart for this scale, indicating that these subjects, on the 
average, are slightly above T 50 on this scale. Guilford and Zimmerman 
report that a high score on the emotional stability scale is indicative 
of "· .• optimism and cheerfulness, on the one hand, and emotional 
1 
stability on the other." 
1Guilford and Zimmerman, op. cit., p. 9. 
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TABLE 4 
FREQUENCY DISTRIBUTION OF EMOTIONAL STABU.ITY RAW SCORES, 
LISTING MEASURES OF CENTRAL TENDENCY AND VARIABILITY 
Score Frequency 
29 - 30 1 
27 - 28 7 
25 - 26 11 
23 - 24 10 
21 - 22 8 
19 - 20 1 
17 - 18 4 
15 - 16 3 
13 - 14 1 
11 - 12 0 
9 - 10 2 
Total 48 
M = 22.44 SD = 4.64 
SE m = .68 SEsd = 1.48 
Scholastic aptitude.-- The frequency distribution ot" the Miller 
Analogies score of the 35 subjects who had scores available are pre-
sented in Table 5. The obtained mean is 48.55, with a standard error 
of 2.25. The standard deviation of this distribution is 13.35, with 
a standard error of 4.62. 
These 35 subjects represent 73 per cent of the total sample. 
Their scores tend toward the mean of graduate students on this scale. 
Caution is suggested in the interpeetation of the statistics reported, 
due to the incompleteness of the data. 
.. 
TABLE 5 
FREQUENCY DISTRIBUTION OF MlLLER ANALOGIES RAW SCORES, 
LISTING MEASURES OF CENTRAL TENDENCY AND VARIABILITY 
Score Frequency 
70 - 74 3 
65 - 69 2 
60 - 64 3 
55 - 59 3 
50 - 54 6 
45 - 49 4 
40 
- !f.4 6 
35 - 39 1 
30 - 34 3 
25 - 29 4 
Total 35 
M = 48.55 SD = 13.35 
SEm = 2.25 SEsd = 4.62 
Undergraduate grade point average.-- Table 6 shows the dis-
tribution of the undergraduate grade point averages of 36 of the 48 
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subjects of this study, The mean grade point average of these 36 sub-
jects is 2.7a, with a standard error of .53. The standard deviation 
is .10, with a standard error of .03. 
Using a four-point scale as referent, the obtained statistics 
indicate that the undergraduate grades of these 36 subjects, represent-
ing 75 per cent of the total sample, tend toward the C range. Caution 
is suggested regarding this interpretation, since the grade point aver-
ages of those subjects who did not have a transcript available could 
conceivably change this interpretation. 
TABLE 6 
FREQUENCY DISTRIBUTION OF UNDERGRADUATE GRADE POINT AVERAGE, 
LISTING MEASURES OF CENTRAL TENDENCY AND VARIABILITY 
Score 
3.50 - 3.69 
3.30 - 3.49 
3.10 - 3.29 
2.90 - 3.09 
2.70 - 2.89 
2.50 - 2.69 
2.30 - 2.49 
2.10 - 2.29 
1.90 - 2.09 
1. 70 - 1.89 
1.50 - 1.69 
1.30 - 1.49 
Total 
M = 2.43 
SE = .53 
m 
Summary 
Frequency 
SD = 
SEsd = 
3 
2 
6 
6 
4 
2 
5 
3 
1 
3 
0 
1 
36 
.10 
• 03 
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Following is a brief summary of the statistical findings of the 
analysis of the data obtained from the frequency distribution resulting 
from the measurement of the variables: 
1. The counselor-trainees attributed more empathy to them-
selves than did the counselors of the Lesser study. 
2. The role players attributed less empathy to the counselor-
trainees than the clients in the Lesser study attributed to 
their counselors. 
3. There was no relationship between the perception of the 
capacity to empathize as rated by the counselor-trainees 
and by the role players. 
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4. The counselor-trainees perceived little discrepancy between 
the self as is and the self-ideal as related to their level 
of emotional maturity. 
5. The counselor-trainees were slightly above average in their 
degree of emotional stability. 
6. The counselor-trainees tended to score near the mean of the 
Miller Analogies Test. 
7. The undergraduate grade point average of the counselor-
trainees tended toward the C range. 
Relationships Among the Variables 
The writer computed the Pearson Product-Moment coefficient of 
correlation between the ratings of the capacity to empathize and the 
respective scores on the other variables of the study obtained by the 
subjects, in order to ascertain the existing relationships among these 
variables. 
The "t" test of significance was used to determine the level 
of significance of the correlation coefficients. Levels of confidence 
which do not reach .05 or .01 are not considered significant in this 
study. 
Capacity to empathize and emotional maturity.-- Table 7 shows 
that the correlation coefficient between the counselor-trainees' rating 
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of their capacity to empathize and their scores on the emotional 
maturity scale is .20. With 46 degrees of freedom, "t" would have to 
exceed 2.01 at the .05 level of confidence and 2.69 at the .01 level. 
The obtained 11 t 11 of 1.68 is not significant, indicating no relationship 
between the counselor-trainees' rating of their capacity to empathize 
and their emotional maturity level as measured by the Q-sort instrument. 
TABLE 7 
CORRELATION BETWEEN THE MEASUREMENT OF EMPATHY (SELF-RATINGS) 
AND EMOTIONAL MATURITY, LISTING LEVEL OF SIGNIFICANCE 
Variable 
Empathy and Emotional 
Maturity 
r 
.20 
t 
1.68 
Level of 
Significance 
not sig. 
Table 8 shows that the Pearson r between the role players' rat-
ing of the counselor-trainees' capacity to empathize and their scores 
on the emotional maturity scale is .24. The 11 t 11 ratio for this statis-
tic is 1.68, which is not significant. There is no significant rela-
tionship between the capacity to empathize possessed by these subjects, 
as estimated by the role players, and their scores on the emotional 
stability scale. 
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TABLE 8 
CORRELATION BElWEEN THE MEASUREMENT OF EMPATHY (ROLE PLAYER RATINGS) 
AND EMOTIONAL MATURITY, LISTING LEVEL OF SIGNIFICANCE 
Variable r 
Empathy and Emotional Maturity .24 
t 
1.68 
Level of 
Significance 
not sig. 
Capacity to empathize and emotional stability.-- As shown in 
Table 9, the correlation coefficient between the counselor-trainees' 
estimate of their capacity to empathize and their scores on the emo-
tional stability scale was -.23. The "t" ratio for this statistic is 
1.60 and is not significant, indicating no relationship between the 
variables. 
TABLE 9 
CORRELATION BElWEEN THE MEASUREMENT OF EMPATHY (SELF-RATINGS) 
AND EMOTIONAL STABILITY, LISTING LEVEL OF SIGNIFICANCE 
Variable r 
Empathy and Emotional Stability -.23 
t 
1.60 
Level of 
Significance 
not sig. 
Table 10 shows that the obtained coefficient of correlation 
between the role players' rating of the capacity to empathize possessed 
by the subjects and their scores on the emotional stability scale is 
.00. The "t" ratio for this r is .67 and is not significant. There is 
no significant relationship between the role players' estimate of these 
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subjects' capacity to empathize and their scores on the emotional 
stability scale. 
TABLE 10 
CORRELATION BETWEEN THE MEASUREMENT OF EMPATHY (ROLE PLAYER RATINGS) 
AND EMOTIONAL S~BILITY, LISTIMG LEVEL OF SIGNIFICANCE 
Variable r 
Empathy and Emotional Stability .00 
t 
.67 
Level of 
Significance 
not sig. 
Capacity to empathize and scholastic aptitude.-- The Pearson r 
between the self-ratings of 35 subjects' estimate of their capacity to 
empathize and the Miller Analogies scores of these same subjects, as 
seen in Table 11, is -.12. The "t" ratio for this statistic is .69 and 
is not significant, indicating no relationship between these variables 
for these subjects. 
TABLE 11 
CORRELATION BETWEEN THE MEASUREMENT OF EMPATHY (SELF-RATINGS) 
AND MILLER ANALOGIES SCORES, LISTING LEVEL OF SIGNIFICANCE 
Variable r 
Empathy and Miller Analogies -.12 
t 
.69 
Level of 
Significance 
not sig. 
The computed coefficient of correlation between the role 
players' rating of empathy and the Miller Analogies scores of the 35 
subjects who had scores available is -.03. The "t" ratio is .17 and 
is not significant, indicating no relationship between these variables 
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for these subjects. These data are shown in Table 12. 
TABLE 12 
CORRELATION BETWEEN THE MEASUREMENT OF EMPATHY (ROLE PLAYER RATINGS) 
AND MILLER ANALOGIES SCORES, LISTING LEVEL OF SIGNIFICANCE 
Variable r 
Empathy and Miller Analogies -.03 
t 
• 17 
Level of 
Significance 
not sig • 
Capacity to empathize and undergraduate grade point average.--
Table 13 shows that the Pearson r between the estimate of empathy pos-
sessed by 36 of the 48 subjects and their undergraduate grade point 
average is .10. The "t" ratio is .59 and is not significant, indicat-
ing no relationship between these variables as measured in these 36 
subjects. 
TABLE 13 
CORRELATION BETWEEN THE MEASUREMENT OF EMPATHY (SELF-RATINGS) 
AND UNDERGRADUATE GRADE POINT AVERAGE, 
LISTING LEVEL OF SIGNIFICANCE 
Variable 
Empathy and Undergraduate 
Grade Point Average 
r 
.10 
t 
• 59 
Level of 
Significance 
not sig • 
Table 14 shows that the coefficient of correlation between the 
role players' estimate of the capacity to empathize possessed by the 
subjects who had records available and their undergraduate grade point 
average is .20. This statistic is not significant, as indicated by 
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the "t" ratio of 1.19. Thus there is no relationship between the 
capacity to empathize possessed by these 36 subjects, as rated by the 
role players, and their undergraduate grade point average. 
TABLE 14 
CORRELATION BETWEEN THE MEASUREMENT OF EMPATHY (ROLE PLAYER RATINGS) 
AND UNDERGRADUATE GRADE POINT AVERAGE, 
LISTING LEVEL OF SIGNIFICANCE 
Variable 
Empathy and Undergraduate 
Grade Point Average 
r 
.20 
t 
1.19 
Level of 
Significance 
not sig. 
Emotional maturity and emotional stability.-- Table 15 shows 
that the coefficient of correlation between the scores of the counselor-
trainees on the emotional maturity scale and their scores on the emo-
tional stability scale is .04. The tit" ratio is .46 and is not sig-
nificant. This finding indicates no relationship between these vari-
ables for these subjects, using the Q-sort scale and the emotional 
maturity scale of the Guilford-Zimmerman Temperament Survey. 
TABLE 15 
CORRELATION BETWEEN THE MEASUREMENT OF EMOTIONAL MATURITY 
AND EMOTIONAL STABILITY, LISTING LEVEL OF SIGNIFICANCE 
Variable 
Emotional Maturity and 
Emotional Stability 
r 
.04 
t 
.46 
Level of 
Significance 
not sig. 
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Emotional maturity and scholastic aptitude.-- As seen in Table 
16, the Pearson r between the emotional maturity scores and the Miller 
Analogies scores of the 35 subjects on which Miller scores were avail-
able is -.12. The "t" ratio for this r is .69 and is not significant, 
indicating no relationship between these variables as measured in these 
35 subjects. 
TABLE 16 
CORRELATION BETWEEN THE MEASUREMENT OF EMOTIONAL MATURITY 
AND MILLER ANALOGIES SCORES, LISTING LEVEL OF SIGNIFICANCE 
Variable 
Emotional Maturity and 
Miller Analogies 
r 
-.12 
t 
.69 
Level of 
Significance 
not sig. 
Emotional maturity and undergraduate grade point average.--
Table 17 shows that the 36 subjects who had undergraduate transcripts 
available had a Pearson r between emotional maturity and undergraduate 
grade point average of -.03. The "t" ratio is .17 and is not signifi-
cant, indicating no significant relationship between the emotional 
maturity of these 36 subjects and their undergraduate grade point av-
erage. 
TABLE 17 
CORRELATION BETWEEN THE MEASUREMENT OF EMOTIONAL MATURITY 
AND UNDERGRADUATE GRADE POINT AVERAGE, 
LISTING LEVEL OF SIGNIFICANCE 
Variable r t 
Emotional Maturity and 
Undergraduate Grade Point Average -.03 .17 
Level of 
Significance 
not sig. 
57 
Emotional stability and scholastic aptitude.-- Table 18 shows 
that the coefficient of correlation between the emotional stability 
scores of the 36 subjects who had Miller Analogies scores available 
and their scores on the Miller Analogies Test is .11. The 11 t 11 ratio 
is .67 and is not significant, indicating no relationship between 
these variables as measured in these 36 subjects. 
TABLE 18 
CORRELATION BETWEEN THE MEASUREMENT OF EMOTIONAL STABILITY 
ANJLKILLER ANALOGIES SCORES, LISTING LEVEL OF SIGNIFICANCE 
Variable 
Emotional Stability and 
Miller Analogies 
r 
.11 
t 
.64 
Level of 
Significance 
not sig. 
Emotional stability and undergraduate grade point average.--
The Pearsonian r reported in Table 19 between the emotional stability 
scores of the 36 subjects who had undergraduate transcripts available 
and their undergraduate grade point average is -.08. The 11t 11 ratio for 
this statistic is .47. This finding indicates no significant relation-
ship between the emotional stability of these 36 subjects and their 
undergraduate grade point average. 
TABLE 19 
CORRELATION BETWEEN THE MEASUREMENT OF EMOTIONAL STABILITY 
AND UNDERGRADUATE GRADE POINT AVERAGE, 
LISTING LEVEL OF SIGNIFICANCE 
Variable 
Emotional Stability and Under-
graduate Grade Point Average 
r 
-.08 
Summary 
t 
.47 
Level of 
Significance 
not sig. 
Following is a brief summary of the statistical findings of 
this study as they relate to the relationships among the variables: 
1. The following variables have no significant relationship 
to self-ratings of the capacity to empathize: 
a. emotional maturity 
b. emotional stability 
c. scholastic aptitude 
d. undergraduate grade point average. 
2. The following variables have no significant relationship 
to role player ratings of the capacity to empathize: 
a. emotional maturity 
b. emotional stability 
c. scholastic aptitude 
d. undergraduate grade point average. 
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3. The emotional maturity scores of these counselor-trainees 
were not significantly related to their scores on the fol-
lowing variables: 
a. emotional stability 
b. scholastic aptitude 
c. undergraduate grade point average. 
4. The emotional stability scores of the counselor-trainees 
are not significantly related to their scores on the fol-
lowing variables: 
a. scholastic aptitude 
b. undergraduate grade peint average. 
Comparison of Group Differences 
Males and Females 
Previous studies have shown the existence of psychological sex 
differences in such nonintellectual traits as interest, attitudes, 
> 
values, and the like. However, considerable overlapping between the 
sexes is generally present. 
When Disher compared the total population of males and females 
at the University of Florida, she found that the two groups differed 
widely in terms of attitudes and interests. 1 Bernreuter found that his 
inventory indicated that women were more neurotic, less sufficient, 
more introverted, less dominant, less self-composed, and more socially 
1Dorothy R. Disher, "Regional Differences in Masculinity-
Femininity Responses," Journal of Social Psychology, XV (1942), 52-61. 
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1 dependent than men. O'Hern found no sex differences between the scores 
on her scale for measuring sensitivity, but points out an unequal sex 
2 distribution. 
In this study, the "t" test for mean difference was used to de-
termine the sex difference among the major variables of the study. 
There were 32 males and 16 females participating in the study. 
Capacity to empathize.-- The findings reported in Table 20 show 
that there is no sex difference between males and females in their ca-
pacity to empathize, based on self-ratings of the capacity to empathize. 
TABLE ~\\} 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF MALES AND FEMALES 
IN THE CAPACITY TO EMPATHIZE: (COUNSELOR-TRAINEE RATINGS) 
Statistic Males Females 
N 32 16 
M 4. 77 4.64 
SD .56 .56 
s~ .10 .14 
SEdm .17 
D .13 
m 
t .22 not significant 
Table 21 shows no significant sex difference between males and 
females in the capacity to empathize as rated by the role players. 
1R. G. Bernreuter, "The Theory and Construction of the Personal-
ity Inventory," Journal of Social Psychology, IV (1933), 387-405. 
2o'Hern, op. cit., p. 47. 
TABLE 21 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF MALES AND FEMALES 
IN THE CAPACITY TO EMPATHIZE: (ROLE PLAYER RATINGS) 
Statistic Males Females 
N 32 16 
M 4.17 4.23 
SD .62 .47 
SEut .11 .12 
SE<Izn .78 
Dm .06 
t .08 not significant 
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Emotional maturity.-- Table 22 reveals that males were signif-
icantly more mature than females, as measured by the Q-sort scale. 
This difference is significant at the .05 level of confidence. 
TABLE 22 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF MALES AND FEMALES 
IN THEIR EMOTIONAL MATURITY 
Statistic Males Females 
N 32 16 
M .99 .76 
SD .34 .29 
SEm .06 .07 
SEdm .09 
Dm .23 
t 2.56 Significant • 05 
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Emotional stability.-- The findings reported in Table 23 show 
that there is no significant sex difference between males and females 
in their degree of emotional stability. 
TABLE 23 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF MALES AND FEMALES 
IN THEIR EMOTIONAL STABILITY 
Statistic Males Females 
N 32 16 
M 22.53 22.75 
SD 8.09 3.85 
SEm 1.45 .99 
SEdm 1.46 
Dm .22 
t .15 not significant 
Summary 
Following is a brief summary of the statistical findings of 
the difference between male and female counselor-trainees as related 
to the major variables of the study: 
1. There is no significant difference between the capacity to 
empathize of male and female counselor-trainees as esti-
mated by self-ratings of the capacity to empathize. 
2. There is no significant difference between the capacity to 
empathize of male and female counselor-trainees as esti-
mated by role players. 
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3. Male counselor-trainees are significantly more mature than 
female counselor-trainees. 
4. There is no significant difference between the emotional 
stability of male and female counselor-trainees. 
High Empathizers and Low Empathizers 
Those counselor-trainees who received ratings in the upper 30 
per cent of the empathy scale were designated as having a high capacity 
to empathize, and those subjects rated in the lower 30 per cent were 
designated as having a low capacity to empathize. These percentages 
were computed for self-ratings of the capacity to empathize and for 
role player ratings of the capacity to empathize, and the findings are 
reported separately. There are 15 subjects in each category from both 
rating sources. The "t" test for mean difference was used to determine 
the level of significance between the two groups with respect to the 
major variables of the study. 
Emotional maturity.-- Table 24 shows that those counselor-
trainees who possessed a high capacity to empathize were significantly 
more mature than those who possessed a low capacity to empathize, based 
on self-ratings of the capacity to empathize. The mean difference be-
tween groups is significant beyond the .01 level of confidence. 
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TABLE 24 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL MATURITY 
OF COUNSELOR-TRAINEES WITH A HIGH CAPACITY TO EMPATHIZE 
AND THOSE WITH A LOW CAPACITY TO EMPATHIZE (SELF-RATINGS) 
Statistic 
N 
M 
SD 
SEm 
t 
High 
Capacity 
15 
1.12 
.71 
.18 
.07 
.31 
Low 
Capacity 
15 
.81 
.14 
.04 
4.43 significant 
beyond .01 
The data in Table 25 reveal no significant difference between 
the emotional maturity of those counselor-trainees with a high capacity 
to empathize and those with a low capacity to empathize, based on role 
player ratings of the capacity to empathize. 
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TABLE 25 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL MATURITY 
OF COUNSELOR-TRAINEES WITH A HIGH cAPACITY TO EMPATHIZE 
AND THOSE WITH A LOW cAPACITY TO EMPATHIZE (ROLE PLAYER RATINGS) 
Statistic High Low Capacity Capacity 
N 15 15 
M .95 .88 
SD .27 .23 
SEm .07 .06 
SEd 
m 
.09 
Dm .07 
t .78 not significant 
Emotional stability.-- Table 26 shows that there is no signif-
icant difference between the emotional stability of counselor-trainees 
with a high capacity to empathize and those with a low capacity to 
empathize, based on self-ratings of the capacity to empathize. 
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TABLE 26 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL STABILITY 
OF COUNSELOR-TRAI:NEES WITH A HIGH CAPACITY TO EMPATHIZE 
AND THOSE WITH A LOW CAPACITY TO EMPATHIZE (SELF-RATINGS) 
Statistic High Low Capacity Capacity 
N 15 15 
M 23.33 22.20 
SD 3. 77 4.02 
SEm 1.01 1.07 
SEd.m 1.36 
Dm 1.13 
t . 83 not significant 
The data in Table 27 show no significant difference between 
the emotional stability of counselor-trainees with a high capacity to 
empathize and those with a low capacity to empathize, based on role 
player ratings of the capacity to empathize. 
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TABLE 27 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL STABILITY 
OF COUNSELOR-TRAINEES WITH A HIGH CAPACITY TO EMPATHIZE 
AND THOSE WITH A IJOW CAPACITY TO EMPATHIZE (ROLE PLAYER RATINGS) 
Statistic High Low Capacity Capacity 
N 15 15 
M 22.53 23.13 
SD 5.10 5.05 
SEm 1.34 1.30 
SEdm 1.83 
Dm .60 
t .33 not significant 
Summary 
Following is a brief summary of the statistical findings of 
the difference between counselor-trainees with a high capacity to em-
pathize and those with a low capacity to empathize, with respect to 
emotional maturity and emotional stability: 
1. Counselor-trainees who rated themselves as having a high 
capacity to empathize were significantly more mature than 
those who rated themselves as having a low capacity to 
empathize. 
2. Counselor-trainees with a high capacity to empathize were 
not significantly more mature than those with a low capacity 
to empathize as rated by role players. 
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3. Counselor-trainees with a high capacity to empathize were 
not significantly more emotionally stable than those with a 
low capacity to empathize based on self-ratings of the ca-
pacity to empathize. 
4. Gounselor-trainees with a high capacity to empathize were 
not significantly more emotionally stable than those with a 
low capacity to empathize as rated by role players. 
Male and Female High Empathizers 
The counselor-trainees in the upper 30 per cent of the distri-
bution of ratings from the measurement of the capacity to empathize 
were designated as high empathizers. This percentage was computed for 
self-ratings and role-pl~yer ratings of the capacity to empathize. 
The "t" test for mean difference was used to determine the sex 
difference between males and females designated as having a high ca-
pacity to empathize with respect to the major variables of the study. 
Emotional maturity.-- Table 28 shows that there is no signifi-
cant difference between the emotional maturity of male and female 
counselor-trainees with a high capacity to empathize based on the self-
ratings of the capacity to empathize. 
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TABLE 28 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL MATURITY 
OF MALE AND FEMALE COUNSELOR-TRAINEES WITH A HIGH CAPACITY 
TO EMPATHIZE (SELF-RATINGS) 
Statistic Male Female 
N 12 3 
M 1.15 .87 
SD .43 .13 
SEm .12 .01 
SElliul .41 
Dm .28 
t .68 not significant 
The findings in Table 29 reveal no significant difference be-
tween the emotional maturity of male and female counselor-trainees 
with a high capacity to empathize based on role-player ratings of the 
capacity to empathize. 
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TABLE 29 
MEANS AND OTHER. STATISTICS IN THE COMPARISON OF THE EMOTIONAL MATURITY 
OF MALE AND FEMALE COUNSELOR-TRAINEES WITH A HIGH CAPACITY 
TO EMPATHIZE (ROLE PLAYER RATINGS) 
Statistic Male Female 
N 9 6 
M 1.03 .83 
SD .28 .16 
s~ .09 .06 
SE~ .52 
Dm .20 
t .38 not significant 
Emotional stability.-- The data in Table 30 show that there is 
no significant difference between the emotional stability of male and 
female counselor-trainees with a high capacity to empathize based on 
self-ratings of the capacity to empathize. 
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TABLE 30 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL STABILITY 
OF MALE AND FEMALE COUNSELOR-TRAINEES WITH A HIGH CAPACITY 
TO EMPATHIZE (SELF-RATINGS) 
Statistic Male Female 
N 12 3 
M 23.58 22.33 
SD 3.42 4.19 
SEm .99 2.42 
SEdm .77 
Dm 1.25 
t 1.62 not significant 
Table 31 shows that there is no significant difference between 
the emotional stability of male and female counselor-trainees with a 
high capacity to empathize based on role player ratings of the capacity 
to empathize. 
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TABLE 31 
MEANS AND OTHER STATISTICS IN THE COMPARISON OF THE EMOTIONAL STABILITY 
OF MALE AND FEMALE COUNSELOR-TRAINEES WITH A HIGH CAPACITY 
TO EMPATHIZE (ROLE PLAYER RATINGS) 
Statistic Male Female 
N 9 6 
M 22.00 23.33 
SD 5.56 3.64 
SEm 1.85 1.48 
SE<Im 2.25 
D 1.33 
m 
t .59 not significant 
Summary 
Following is a brief summary of the statistical findings of the 
difference between male and female counselor-trainees with a high ca-
pacity to empathize with respect to emotional maturity and emotional 
stability. 
1. Male counselor-trainees with a high capacity to empathize 
were not significantly more mature than female counselor-
trainees with a high capacity to empathize with respect to: 
a. self-ratings of the capacity to empathize 
b. ~ole player ratings of the capacity to empathize. 
2. Male counselor-trainees with a high capacity to empathize 
were not significantly more emotionally stable than female 
counselor-trainees with a high capacity to empathize with 
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respect to: 
a. self-ratings of the capacity to empathize 
b. role player ratings of the capacity to empathize. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary 
The major purpose of this study was to investigate the assump-
tion that the counselor's capacity to empathize is dependent upon his 
degree of emotional control. 1 It ,is felt by Rogers and others that 
the counselor's emotional disposition should allow him to obtain the 
client's frame of reference in order to effect personality change in 
the counseling process. 
Specifically, the writer wished to determine the existing re-
lationships among the following variables as found in a group of 
counselor-trainees: 
1. Capacity to empathize 
2. Emotional maturity 
3. Emotional stability 
4. Scholastic aptitude 
5. Undergraduate grade point average. 
In addition, the sex differences among the participating counselor-
trainees, as related to the major variables of the study, were investi-
gated. 
1
carl R. Rogers, Client-centered Therapy (Boston: Houghton 
Mifflin Company, 1951), p. 34. 
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The subjects of this study were graduate students enrolled in 
the counselor education program of the Boston University School of Ed-
ucation. These subjects were enrolled in the second course for coun-
seling theory and practice, which is conducted primarily in a role-
playing situation. The study was conducted during the first term of 
the school year 1962-63. 
The descriptive survey method of research was employed to in-
vestigate the problem in this study. The instruments used to gather 
the data were as follows: 
1. The Lesser Empathic Understanding Scale, by William N • 
. Lesser 
2. A Q-sort instrument, developed by the writer for use in this 
study to measure emotional maturity 
3. The emotional stability scale of the Guilford-Zimmerman 
Temperament Survey, by a. P. Guilmord and W. S. Zimmerman 
4. The Miller Analogies Test. 
The data obtained from the administration of the instruments 
used were tabulated, statistically treated, interpreted, and the re-
sults presented in Chapter IV. 
The following statistical computations were used in this study: 
1. Mean 
2. Standard error of the mean 
3. Standard deviation 
4. Standard error of the standard deviation 
5. The Pearson Product-Moment Coefficient of Correlation 
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6. The "t" test for significance 
7. The "t" test for mean difference. 
Levels of significance accepted were the .05 or the .01. 
Findings 
Following is a summary of the findings resulting from the dis-
tribution of scores obtained from the measurement of variables: 
1. It was found that the counselor-trainees attributed more 
empathy to themselves than the role players attributed to 
them. 
2. There is no significant relationship between the perception 
of the capacity to empathize as perceived by the counselor-
trainees and by the role players. 
3. Counselor-trainees perceive little discrepancy between the 
self as is and the self~ideal as related to their level of 
emotional maturity. 
4. These counselor-trainees are slightly above average in their 
degree of emotional stability. 
5. These counselor-trainees tend to score near the mean of the 
Miller Analogies Test. Incomplete data restrict the meaning-
fulness of this finding. 
6. The undergraduate grade point average of these counselor-
trainees tends toward the C range of undergraduate grades. 
Incomplete data restrict the meaningfulness of this finding. 
Following is a summary of the findings resulting frgm the 
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correlation computations among the variables: 
1. There was no significant relationship between the capacity 
to empathize possessed by the counselor-trainees as rated 
by themselves and the following variables: 
a. emotional maturity 
b. emotional stability 
c. scholastic aptitude 
d. undergraduate grade point average. 
2. There was no significant relationship between the capacity 
to empathize possessed by the counselor-trainees as rated 
by the role players and the following variables: 
a. emotional maturity 
b. emotional stability 
c. scholastic aptitude 
d. undergraduate grade point average. 
3. There was no significant relationship between emotional 
maturity and the following variables: 
a. emotional stability 
b. scholastic aptitude 
c. undergraduate grade point average. 
4. There was no significant relationship between emotional 
stability and the following variables: 
a. scholastic aptitude 
b. undergraduate grade point average. 
Following is a summary of the findings of the differences be-
tween male and female counselor-trainees with respect to the major 
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variables of the study: 
1. Self-ratings of the capacity to empathize between male and 
female counselor-trainees were not significantly different. 
2. Role players' ratings of the capacity to empathize between 
male and female counselor-trainees were not significantly 
different. 
3. Male counselor-trainees were significantly more mature than 
female counselor-trainees. 
4. Male and female counselor-trainees were not significantly 
different in their degree of emotional stability. 
Following is a summary of the findings resulting from the com-
parison of high empathizers and low empathizers with respect to emo-
tional maturity and emotional stability: 
1. Counselor-trainees who rated themselves as having a high 
capacity to empathize were significantly more mature than 
those who rated themselves as having a low capacity to 
empathize. 
2. Counselor-trainees who were rated by the role players as 
having a high capacity to empathize were not significantly 
more mature than those rated as having a low capacity to 
empathize. 
3. Counselor-trainees rated by the role players as having a 
high capacity to empathize were not significantly more 
emotionally stable than those rated as having a low capacity 
to empathize. 
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Following is a summary of the findings resulting from the com-
parison of male and female counselor-trainees with a high capacity to 
empathize with respect to emotional maturity and emotional stability: 
1. Self-ratings of the capacity to empathize between male and 
female counselor-trainees who rated themselves as high em-
pathizers were not significantly different with respect to 
emotional maturity and emotional stability. 
2. Role players' ratings of the capacity to empathize between 
male and female counselor-trainees who were rated as high 
empathizers were not significantly different with respect 
to emotional maturity and emotional stability. 
Implications 
The findings of this study do not generally support the hypoth-
esis that the capacity to empathize is signifi~antly related to the 
level of emotional maturity. However, those counselor-trainees who 
rated themselves as having a high c•pacity to empathize were more mature 
than those who rated themselves as having a low capacity to empathize. 
It is thus conceivable that persons who perceive themselves as being 
capable of genuinely understanding the private world of others are also 
aapable of understanding and accepting themselves as they are. To 
paraphrase Rogers' statement, they are able to listen acceptingly to 
what is going on within themselves and able to be the complexity of 
1 
their feelings without fear. 
1 Rogers, op. cit., 1962, p. 417. 
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Counselor education programs using role players to act out 
client behavior for the purpose of increasing the competence of novices 
usually choose experienced counselors for this role, under the assump-
tion that these persons are more able to evaluate the counselor-trainees' 
effectiveness in the counseling relationship than are inexperienced per-
sons. In light of this assumption, it is interesting to note that the 
counselor-trainees and role players of this study held different per-
ceptions of the empathic process. It may be that these role players 
placed more emphasis on evaluating the procedures than on perceiving 
the degree to which they were being understood as clients. It may also 
be conceivable that more mature counselor-trainees were able to forget 
the evaluative role of the role player, thereby becoming less defensive 
of probable errors in effecting the counseling process. These results 
are suggestive of the fact that persons operating as evaluators may be 
more useful as external observers of novices in operation than as par-
ticipant evaluators. 
The results of this study indicate that counselor education 
programs need not be concerned with sex differences with respect to 
the empathic process. It is noted, however, that males outnumbered fe-
males two to one in the study and that this question may better be 
answered in another study having a more even distribution of the sexes. 
In addition, the findings of this study indicate that scholas-
tic aptitude a~d undergraduate grades are not significantly related to 
the other variables of the study. This is supportive of previous re-
search dealing with the relationship between intellectual and non-
) 
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intellectual traits of personality. It raises the question as to the 
validity of grades or other academic criteria as measures of the poten-
tial counselor's use of nonintellectual traits in developing his skills 
as a counselor. This finding also questions the practice of using 
role player ratings as part of the grades received by counselor-trainees. 
Suggestions for Further Study 
The following suggestions for further research in this area 
are offered on the basis of the results of this study: 
1. That this study be repeated, using a larger sample. 
2. That the distribution between the sexes be as nearly even 
as possible. 
3. That a similar study be conducted, using real clients rather 
than role players. 
4. That the experience of being evaluated be removed from the 
counselor-trainee's frame of reference. 
5. That additional measures of the potential counselor's per-
sonality be included in further research. 
6. That scales based on less operationally defined traits be 
used. 
J 
APPEJlfDIX A 
83 
The Lesser Empathic Understanding Scale for Counselor and Client 
COUNSELOR 
Please rate yourself on the following statements as they apply to 
your behavior with your client ----~----------~~------~--~~---
A score of "1" indicates that the statement does not describe you 
at all. A score of "7" indicates that the statement describes you per-
fectly, that the statement has been true of you at all times in your 
counseling session. Scores from "2" to n6" represent intervals ranging 
from "less descriptive" to "more descriptive" of you, as you see your-
self as the counselor. 
1. My comments are right in line with what 
the client is trying to say. 
2. I understand the client's feelings well. 
3. I follow the client's line of thought. 
4. My own needs do not interfere with my under-
standing of the client. 
5. I know just what the client is saying. 
6. My tone of voice conveys complete understand-
ing and sharing of the client's feelings. 
7. I seem to know what the client is trying to 
LEAsT 
1 2 3 4 5 
MOST 
6 7 
1 2 3 4 5 6 7 
1 2 3 4 5 6 7 
1 2 3 4 5 6 7 
1 2 3 4 5 6 7 
1 2 3 4 5 6 7 
get across to me. 1 2 3 4 5 6 7 
8. I am not in doubt about what the client means. 1 2 3 4 5 6 7 
9. My remarks fit in just right with the client's 
mood and the content of his words. 1 2 3 4 5 6 7 
10. I do not find it difficult to think along 
the client's lines. 1 2 3 4 5 6 7 
11. I seem to see the client as he sees himself. 1 2 3 4 5 6 7 
12. I am not so concerned with being sympathetic 
that I don't understand what the client is 
feeling. 1 2 3 4 5 6 7 
APPENDIX B 
CLIENT 
Please rate your counselor on each of the following statements. 
Your counselor will have no knowledge of the results, which will be 
used strictly as part of the research program. 
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A score of "1" indicates that the statement does not describe your 
counselor at all. A score of "7" indicates that the statement describes 
your counselor perfectly, that the statement has been true of your coun-
selor at all times in your counseling hours. Scores from "2" to "6" 
represent intervals ranging from "less descriptive" to "more descriptive" 
of your counselor as you see your counselor. 
LEAST MOST 
1. The counselor's comments are right in line 
with what I am trying to say. 1 2 3 4 5 6 7 
2. The counselor understands my feelings well. 1 2 3 4 5 6 7 
3. The counselor follows my line of thought. 1 2 3 4 5 6 7 
4. The counselor's own needs do not interfere 
with his understanding of me. 1 2 3 4 5 6 7 
5. The counselor knows just what I am saying. 1 2 3 4 5 6 7 
6. The counselor's tone of voice conveys complete 
understanding of me. 1 2 3 4 5 6 7 
7. The counselor seems to know what I am trying 
to get across. 1 2 3 4 5 6 7 
8. The counselor is not in doubt abovt what I 
mean. 1 2 3 4 5 6 7 
9. The counselor's remarks fit in just right with 
my mood and the content of my words. 1 2 3 4 5 6 7 
10. The counselor does not find it difficult to 
think along my lines. 1 2 3 4 5 6 7 
11. The counselor seems to see me as I see myself. 1 2 3 4 5 6 7 
12. The counselor is not so concerned with being 
sympathetic that he doesn't understand what 
I am feeling. 1 2 3 4 5 6 7 
Your name Date 
Counselor's name 
APPENDIX C 
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INSTRUCTIONS TO JUDGES 
OF Q-SORT ITEMS 
Following is a list of descriptive adjectives which appear in the 
Allport-Qdbert psycho-lexical study of personal traits, indicative of 
more or less persistent properties of a person's personality. Opposite 
each adjective are four categories. You are requested to check the 
category you feel each adjective best fits. 
Categories: 
1. Mature This category indicates that a person possessing 
this trait would be considered psychologically, 
emotionally mature. 
2. Immature -- This category indicates that a person possessing 
this trait would be considered psychologically, 
emotionally immature. 
3. Neutral -- This category indicates that it is difficult to 
categorize the trait as being indicative of either 
psychological emotional maturity or immaturity. 
4. Neither -- This category indicates that the trait is definitely 
not indicative of psychological emotional maturity 
or immaturity. 
Sample: 
Adjective Mature IDIIDS.ture Neutral Neither 
Accessible 
Impartial 
Peevish 
Vague 
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Q-sort Items 
MATURE CATEGORY IMMATURE CATEGORY 
1. altruistic 31. bashful 
2. assured 32. blameful 
3. autonomous 33. boastful 
4. broadminded 34. contrary 
5. charitable 35. dependent 
6. chivalrous 36. dogmatic 
7. communicative 37. domineering 
8. compassionate 38. egotistic 
9. congenial 39. envious 
10. considerate 40. erratic 
11. consistent 41. fanatical 
12. cooperative 42. fickle 
13. dependable 43. ~lighty 
14. flexible 44. gloomy 
15. forgiving 45. hostile 
16. friendly 46. hypersensitive 
17. just 47. intolerant 
18. objective 48. jealous 
19. optimistic 49. malicious 
20. patient 50. narc is tic 
21. positive 51. negativistic 
22. purposive 52. rash 
23. realistic 53. rigid 
24. receptive 54. sarcastic 
25. self-confident 55. self-centered 
26. self-controlled 56. self-accusing 
27. self-reliant 57. spiteful 
28. self-respecting 58. submissive 
29. straightforward 59. suspicious 
30. sympathetic 60. temperamental 
APPENDIX E 
DIRECTIONS FOR ADMINISTRATION OF THE Q-SORT 
You are asked to sort these cards, containing descriptive adjec-
tives, to deseriDe yourself as you are today. 
The first nine cards are numbered from zero to eight, in paren-
theses, at the top. Place these nine cards before you from left to 
right beginning with zero and ending with eight. 
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Now read through the group of cards ~ontaining the adjectives so 
that you will get an idea what they are. When you have familiarized 
yourself with the adjectives, you are to first sort them into three 
groups, according to how you feel they describe you, as you are today. 
In the first group place those adjectives you feel describe you the 
least. In the third group place those adjectives you feel describe 
you the !e!£. In the se§ond or middle group place the remaining ad-
jectives. The final sorting will be facilitated if each of the three 
groups are approximately equal in number. Now compare the adjectives 
within each group. 
You are now asked to sort the adjectives so that they will go below 
the first nine cards placed before you. The number of adjectives in 
each of the nine piles should conform to the numbers in the center of 
each of the nine cards. 
From the first of the three groups of adjectives select the one 
adjective which describes you the least and place it below the card 
marked one (1), in the center, at your extreme left. Now go to the 
third group of adjectives and select the one which describes you the 
!e!£ and place it under the card marked one (1) at your extreme right. 
From the cards remaining in the first group of adjectives select 
the three which are next least descriptive of you and place them under 
the card marked three (3), in the center, on your left. From the ad-
jectives remaining in the third group select the three which are next 
me!! descriptive of you and place them under the card marked three (3) 
on your right. 
Continue in the same manner, working from the extremes toward the 
middle until you have exactly the required number of adjectives in 
each pile as indicated in the center of each of the numbered cards. 
If you use all of the adjectives in the first and third groups, select 
adjectives from the second or middle group to complete the exact number 
required for each of the numbered cards. 
When you have finished, put the adjectives for each numbered card 
under that card. Pick up the nine piles, putting the zero pile on top 
and the number eight pile on the bottom and replace the rubber band 
around the pack. The examiner will pick up each pack. 
Thank you for your cooperation! 
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DIRECTIONS FOR ADMINISTRATION OF THE IDEAL-SELF Q-SORT 
You are asked to sort these cards, containing descriptive adjectives 
to describe yourself as you would like to be. 
The first nine cards are numbered from zero to eight, in paren-
theses, at the top. Place these nine cards before you from left to 
right beginning with zero and ending with eight. 
Now read through the group of cards containing the adjectives so that 
you will get an idea what they are. When you have familiarized yourself 
with the adjectives, you are to first sort them into three groups, ac-
cording to how you feel they would describe you as you would like to be. 
In the first group place those adjectives you feel would describe you 
the least. In the third group place those adjectives you feel would 
describe you the ~· In the second or middle group place the remain-
ing adjectives. The final sorting will be facilitated if each of the 
three groups are approximately equal in number. Now compare the ad-
jectives within each group. 
You are now asked to sort the adjectives so that they will go below 
the first nine cards placed before you. The number of adjectives in 
each of the nine piles should conform to the numbers in the center of 
each of the nine cards. 
From the first of the three groups of adjectives select the one ad-
jective which would describe you the least and place it below the card 
marked one (1), in the center, at your extreme left. Now go to the third 
group of adjectives and select the one which would describe you the ~ 
and place it under the card marked one (1) at your extreme right. 
From the cards remaining in the first group of adjectives select the 
three which are next least descriptive ym:"you as you would like to be 
and place them under the card marked three (3), in the center, on your 
left. From the adjectives remaining in the third group select the 
three which are next ~ descriptive of you as you would like to be 
and place them under the card marked three (3) on your right. 
Continue in the same manner, working from the extremes toward the 
middle until you have exactly the required number of adjectives in each 
pile, as indicated in the center of each of the numbered cards. If you 
use all of the adjectives in the first and third groups, select adjec-
tives from the second or middle group to complete the exact number re-
quired for each of the numbered cards. 
When you have finished, put the adjectives for each numbered card 
under that card. Pick up the nine piles, putting the zero pile on top 
and the number eight pile on the bottom and replace the rubber band 
around the pack. The examiner will issue name plates and pick up each 
pack. Thank you for your cooperation! 
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Dear Role-Player: 
I am conducting a research study, using the Lesser Empathic Understand-
ing Scale as a measure of empathy. The experimental situation is 
Counseling Theory and Practice II, in which each role-player is asked 
to rate each counselor-trainee and in turn each counselor-trainee is 
asked to rate himself. 
Enclosed are forms of the Lesser Scale for client and counselor. 
Forms marked client are for the role-player and those marked counselor 
for the counselor-trainee. There are forms enclosed for you to 
rate each trainee once and for each trainee one form to rate himself 
while acting as your counselor. 
You and the counselor-trainee are asked to complete the rating scale 
at the conclusion of the recording session before the session is dis-
cussed. 
Please return both sets of the completed scales each week to 
Dr. This will facilitate the data-collecting 
process. In the event you need to get in touch with me, I can be 
reached at CR 5-7815 from 8:00AM to 2:30 P.M and at 536-6639 after 
3:30 P.M. 
Thank you very much for your service and cooperation. I hope to be 
able to inform you of the results of the study sometime during the 
Spring term, 1963. 
Very truly yours, 
John D. Van Buren 
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ADJECTIVES SUBMITTED TO JURY OF Q-SORT JUDGES 
accoDDDOdating cliquish envious irrational 
accurate cocky erratic jealous 
adventurous cold excitable just 
aesthetic communicative expressive kind-hearted 
affable companionable extroverted laconic 
affectionate compassionate fanatical lascivious 
aggressive competitory fastidious lethargic 
agile comradely faultfinding liberalistic 
alert conceited fearful listless 
aloof confident fearless lonely 
altruistic congenial feminine long-winded 
analytical conservative fickle loud 
animated considerate fiery malevolent 
apathetic consistent finicky malicious 
argumentative contemplative firm mannerly 
arrogant contrary flexible maudlin 
artistic conventional flighty melancholic 
assertive cooperative flippant melodramatic 
assured courageous flirtatious mercenary 
astute courteous forgiving meticulous 
austere cowardly frank metropolitan 
authoritative ·critical freethinking militant 
autocratic cruel friendly mischievous 
autonomous cunning frivolous modest 
bashful daring fussy moody 
belittler defiant generous morose 
belligerent deliberate giddy mystical 
blameful demonstrative glib naive 
boastful dependable gloomy narc is tic 
boisterous dependent good-humored negativistic 
bold depressible gracious negligent 
broadminded detached gregarious nervous 
buoyant determined guarded nomadic 
calculating diffident haughty obedient 
callous distrustful hesitant objective 
calm docile honest obliging 
carefiU dogmatic hostile obsequious 
careless domineering hypersensitive observant 
certain earnest idealistic obstinate 
changeable easy-going illusive optimistic 
charitable effeminate imaginative orderly 
cheerful efficient impatient original 
chiseling egotistic indifferent orthodox 
chivalrous emotional intellectualistic outgoing 
choleric energetic intolerant outspoken 
clairvoyant enthusiastic inward overactive 
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painstaking refined self-critical talkative 
particular reflective self-dependent temperamental 
passive religious selfish tender-hearted 
patient remorseful self-possessed tense 
pedantic repressive self-reliant thoughtful 
pensive reserved self-respecting thoughtless 
persevering resistive self-sacrificing touchy 
persistent resourceful sensible trustful 
persuasive respectful sensitive trustless 
pessimistic responsive sentimental unassuming 
pious restless serene unbiased 
placid restrained serious uncertain 
platonic reticent shy uncompromising 
pleasurable retiring sincere unconsidering 
poised reverent social undecisive 
positive rigid spiteful unfeeling 
possessive ruthless spontaneous unfriendly 
practical sarcastic steady uninhibited 
prejudiced scholarly stolid vain 
prim scornful straightforward verbose 
prompt scrupulous stubborn vigorous 
protective secretive studious vindictive 
purposive self-accusing submissive violent 
quiet self-centered sullen vociferous 
radical self-confident suspicious whimsical 
rash self-conscious sympathetic willful 
realistic self-contained tactful zealous 
receptive self-controlled tactless zestful 
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EXCERPT FROM A ROLE PLAYING TAPE RECORDED SESSION 
The following is an example of what took place in a role-playing 
session where the role player took the role of a 15-year-old client who 
was sent for by the counselor at the request of someone else. The 
counselor-trainee, in this case, knew that the mother had made the re-
ferral because of the boy's poor grades in school. The boy came to the 
counselor's office directly from a biology class where the appointment 
slip had been left. 
CO: 
Cl: 
(Counselor-trainee) 
(Role player) Hi. 
Co: Can I help you? 
How are you, Johnny. 
Good morning. 
Cl: Well! ah! Mr. Brown (teacher) said that you wanted to see me 
so •.. ah I sort of came over ••.• 
Co: Uh-hm .•• well that's correct .•• you are probably wondering 
why I wanted to see you? 
Cl: Yeh! Well, I suppose its ah ••• about biology. 
Co: That's part of it. 
Cl: mm ••• I haven't ..• I haven't been doing too well. 
Co: Uh-hm. 
Cl: And ah ••• well, I'm not doing too well in geometry either, but 
ah ••• I don't know what it is you could do. 
Co: Uh-hm .•• Well, the real reason I wanted to see you was because 
your mother was in to see me and she was concerned about several 
things, one of which was your studies and another was your playing 
football. She asked that I see you and talk to you and possibly 
in this way we could talk about some things and see what, if any-
thing, is bothering you. 
Cl: Yeh! Well ••• I spend a lot of time on my biology homework and 
ah • • • really I think the trouble is I spend too much time 
I just uh . . . well . . . I spend so much time on trying to get 
it right until ah I sort of don't get it back on time and ah 
that's just the way I see it. c 
APPENDIX J 
TABLE 32 
RAW DATA 
Empathic Emotional Emotional Miller Undergraduate 
No. Sex Understandin8 Maturity Stability Analogies Grade Point 
Self Role Average Player r z 
1 M 5.12 4.54 .66 .79 10 3.24 
2 M 4.86 4.04 .61 .71 9 3.01 
3 M 4.60 4.24 .43 .46 23 1.88 
4 M 5.38 4.12 • 98 2.30 26 3.10 
5 F 5.00 2.11 .49 .54 28 25 2.47 
6 M 4.55 4.10 .73 .93 15 2.11 
7 M 4.98 4.13 .77 1.02 25 41 2.43 
8 M 4.23 4.43 .72 • 91 24 33 
9 F 4.50 4.24 .72 .91 22 2.30 
10 F 4.42 4.17 .74 .95 16 3.24 
11 M 5.01 3.22 .75 .97 21 2.80 
12 M 4.90 4.52 .61 .71 22 
13 M 4.54 5.02 .72 • 91 21 44 
14 F 4.23 4.37 .57 .65 26 1.72 
15 F 3.23 4.48 .60 .69 22 2.95 
16 M 4.90 3.52 .47 .51 24 73 3.19 
17 M 5.33 4.83 • 91 1.53 24 2.09 
18 F 4.65 4.66 .74 .95 29 60 
19 F 4.85 4.27 .63 .74 26 3.59 
20 F 4.06 3.86 .63 .74 25 71 
21 M 4.26 3.41 .68 .83 26 70 
22 F 4.31 3.93 .79 1.07 24 44 
23 M 5.29 4.92 .70 .87 16 28 2.98 
24 M 4.43 3.65 .72 .91 22 30 2.98 1-' 0 
N 
(concluded on next page) 
TABLE 32 (concluded) 
Empathic Emotional Emotional Miller Undergraduate 
No. Sex Understanding Maturity Stability Analogies Grade Point 
Role Average Self Player r z 
25 M 4.01 3.92 .71 .89 25 64 2.32 
26 F 4.48 4.43 .74 .95 18 46 3.15 
27 M 5.82 4.56 .76 1.00 28 52 3.59 
28 M 5.56 3.99 .81 1.13 25 57 2.92 
29 F 5.18 3.87 .73 .93 18 58 2.23 
30 F 4.42 4.80 .65 .78 18 55 
31 M 5.01 4.06 .79 1.07 28 66 2.28 
32 F 5.06 4.69 .52 .58 27 46 3.08 
33 M 5.21 4.28 .74 .95 25 43 2.66 
a4 M 5.53 4.07 .82 1.16 22 39 2.74 
35 M 5,09 4.27 .65 .78 13 54 
36. M 5.20 4.53 .71 .89 24 28 3.29 
37 M 4.87 3.48 .71 .89 26 44 1.34 
38 M 5.33 4.42 .58 .66 23 47 
39 M 5.33 4.02 .88 1.38 18 42 2.39 
40 F 5.40 4.82 .76 1.00 28 27 2.60 
41 M 5.57 3.05 .60 .69 28 68 
42 M 4.98 4.15 .71 .89 24 54 3.34 
43 F 5.02 4.60 .75 .97 25 48 3.25 
44 M 5.00 4.22 .76 1.00 27 51 1.82 
45 M 4.85 4.97 • 91 1.53 24 60 
46 F 5.49 4.33 .60 .69 21 52 3.62 
47 M 2.95 4.55 .79 1.07 29 50 2.~4 
48 M 5.30 4.07 84 1.22 24 34 2.80 
...... 
0 
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